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2018/2019 Campus Assessment Report 

Executive Summary 

Campus assessment activities were carried out during the 2018/2019 academic year as planned. The 

College’s General Education program was assessed according to schedule with two General Education 

Competency areas (Arts, Social Sciences) assessed during this period. The fourth annual cycle of the 

Library/English Department collaboration to assess the General Education competency of Information 

Management was continued. During the 2018/2019 academic year, the input of every campus curriculum 

department was used to create a comprehensive interactive map documenting where the General 

Education Competencies of Critical Thinking and Information Management are infused throughout the 

curriculum. The map was then used as the basis for a Critical Thinking and Information Management 

assessment procedure that has now been integrated with the current Academic Annual Assessment 

practices for the 2019/2020 assessment cycle. During the 2018/2019 academic year, Annual Academic 

Assessment of student learning objectives was conducted within academic programs and departments as 

planned. All Functional areas of the College including Functional Area 1 - divisions of Academic Affairs 

and Student Affairs as well as Functional Area II - Institutional Advancement, Administration and Finance, 

and Development & Alumni Engagement performed annual assessment. 

Assessment activities were directed and supported by the Assessment Advisory Board subcommittees 

(General Education, Academic Programs, Functional Area I and Functional Area II). The Academic 

Programs subcommittee was subsequently augmented with four liaisons (one for each school) assigned 

specifically to the assessment of Critical Thinking and Information Management. Assessment Advisory 

Board Subcommittee liaisons continued to work with constituents in each area of the College to support 

the assessment activities of every academic department and functional area. As has been our practice 

since the 2015/2016 academic year, each entity of the College responsible for assessment had an 

Assessment Advisory Board Subcommittee assessment liaison available to assist them in their assessment 

planning, data collection and reporting. The Annual CTLT Conference themed Outcomes-driven Learning 

was held on Friday, October 12, 2018 with Dr. Jodi Levine Laufgraben, Vice Provost for Academic Affairs, 

Assessment & Institutional Research at Temple University, our keynote speaker. A Campus–wide 

Functional Area Director and Liaison Training workshop was conducted by the Co-Chairs of the 

Assessment Advisory Board on September 14, 2018. There is strong evidence that assessment related 

outreach to the campus and particularly the activities of the Assessment Advisory Board Assessment 

Liaisons are continuing to have a positive impact on the campus including the fact that the rate of 

academic departments reporting reassessment/closing the loop activities has gone from 35% in 

2015/2016 to 64% in 2018/2019. 

The following report summarizes the College’s 2018/2019 assessment data for General Education 

Assessment, Annual Academic Assessment and Functional Area Assessment. Report appendices contain 

detailed information regarding specific assessment outcomes. General Education Assessment data are 

reported directly to the Associate Provost and reviewed with the Assessment Advisory Board 

Subcommittee for General Education. Annual Academic Assessment is reported to the Associate Provost 

through the Academic Programs subcommittee and is included in each academic department’s annual 

reporting, five-year self-study or accreditation reporting. Functional Area Assessment is reported to the 

Co-chair of the Assessment Advisory Board and Associate Provost through the two Functional Area 

Assessment Subcommittees. 



          

     

 
 

 
 
 
 

 

 

Regularly scheduled curriculum reviews (five-year self-studies) were conducted as scheduled during the 
2018/2019 academic year for Applied Economics, Applied Math, History Politics Geography, and Modern 
Language. The 2018/2019 Annual Curriculum Review Executive Summary is contained within this report. 
The full 2018/2019 Curriculum Review Report is available to the College Community (with the previous 
four annual curriculum review reports) on the campus intranet.  It is important to note that these annual 
reports contain the year-after reporting performed by each department/program. These follow-up 
reports to curriculum review provide an important aspect of departmental closing and continuing the 
assessment loop. 

Assessment data and reports continue to be managed as they have over the past four cycles. General 
education assessment forms are downloaded from the Provost’s Assessment webpage by academic 
departments scheduled for assessment each year. General education reports are submitted to the 
Associate Provost responsible for assessment vial email. Annual Academic Assessment forms and Annual 
Functional Area assessment forms are similarly downloaded from the Provost’s Assessment webpage and 
are submitted by users via the campus Blackboard CMS using a special application configured for this 
purpose by an FSC Instructional Designer.  Assessment Advisory Board Subcommittee members then use 
a variety of methods including FSC shared drives, FSC GoogleDrive and other mechanisms to compile 
assessment reports. Current plans are to research a unified assessment data management system with a 
target implementation of 2021/2022. 

Continual Improvement 

Two significant assessment related activities of the Fall 2018 semester were reported in the 2017/2018 

Campus Assessment Report with the intent of providing additional information in the current Campus 

Assessment Report. The two items as reported in the 2017/2018 document are reiterated in italics below: 

1. Self-Assessment of Institutional Effectiveness Assessment was conducted in the Fall of 2018 using 

the SUNY Council on Assessment (SCOA) Assessing Institutional Effectiveness Self-Assessment 

Rubric. This assessment was last conducted in 2014. FSC has made dramatic improvements in its 

assessment program over the four-year period with movement from a lower to a higher evaluation 

category on nine of the eleven dimensions assessed with the SCOA rubric. 

Additional information as of 2018/2019: During the 2018/2019 academic year, significant progress was 
made on the 2018 Suggested use of Results for ten of the eleven SCOA rubric dimensions. Using the 
Assessing Institutional Effectiveness analysis as a guide, meaningful enhancements were made to key 
areas such as: 

• coordination of annual assessment reporting to the campus strategic planning entities 

• improved action planning/reporting process of strategic planning including implementation of a 
mid-year progress update 

• increased assessment liaison staffing 

• creation of a dedicated Critical Thinking and Information Management assessment process 

• public availability of Campus Annual Assessment Reports since 2015/2016 

• FSC Intranet availability of all Division/School/Departmental level individual assessment reports 
indexed and easily searched by division, school and department 

• Enhancement of the connection between strategic planning and budgeting throughout the 
institution 

See Section 2 – 2018/2019 Progress on SCOA Assessment Benchmarks 2019 Progress Column for 
additional information on these assessment-based improvements.  



  

 

 

 

 

 

 

 

 

2. A comprehensive interactive map was developed through faculty input documenting where Critical 
Thinking and Information Management are infused through the curriculum. The map references 
each Critical Thinking and Information Management Learning Objective by School, Department, 
Course and Assignment. It is being used as the basis for a new comprehensive critical thinking and 
information management assessment process currently under design.  

Additional information as of 2018/2019: Four new assessment liaisons (one for each school) were 

recruited, trained and added to the Assessment Advisory Board Subcommittee for Academic Programs 

Assessment as Critical Thinking/Information Management (CT/IM) Assessment Specialists. Training 

included the development of FSC specific rubrics, development of a CT/IM Assessment Plan/Report form, 

and CT/IM Assessment timeline and procedures. A procedure was developed by AAB members and 

approved by the Deans’ Council requiring academic programs and support departments to include the 

assessment of critical thinking and information management in at least one annual assessment cycle prior 

to their five-year curriculum or program accreditation review. 

In addition, the establishment of the CT/IM liaisons and the comprehensive CT/IM Curriculum Map were 

leveraged to extend the existing library information literacy program that was piloted by librarians and 

faculty in the English department and served approximately 50-60 EGL 101 students each year over a four-

year period. Combining the resources of the newly created/trained CT/IM assessment liaison workforce 

and interactive CT/IM assessment map allowed meaningful expansion of the existing Library pilot program 

into all four schools. In Fall 2019, CT/IM liaisons used the library instruction schedule to invite faculty to 

participate in the assessment of information literacy outcomes that were linked to specific course 

assignments as indicated on the CT/IM Curriculum Map. Liaisons prepared rubrics and data recording 

sheets to facilitate reporting so assessment results for each outcome could be easily compiled and 

analyzed by the committee. This expansion of the library assessment program provided the faculty with 

a new assessment activity to document and improve student competency in Information Management. 

Results will be reported in the 2019/2020 assessment cycle. 

This report contains the following tabbed sections: 

Section 1 – Institutional Effectiveness and Student Outcomes Assessment Organization Chart 

Section 2 – 2018/2019 Progress on SCOA Assessment Benchmarks 

Section 3 – General Education Assessment Summary Report 

Section 4 – Functional Area Assessment Summary Report 

Section 5 – Curriculum Review Executive Summary and One-Year After Reports 

Section 6 – Academic Programs & Departments Annual Assessment Executive Summary 

Appendix A – Academic Programs & Departments Annual Assessment Reports Summaries 

Appendix B – Functional Area: Academic Affairs Annual Assessment Reports Summary 



 

 

 

 

 

Tabbed Sections (continued): 

Appendix C – Functional Area: Student Affairs Annual Assessment Reports Summary 

Appendix D – Functional Area: Institutional Advancement Annual Assessment Reports Summary 

Appendix E – Functional Area: Administration & Finance Annual Assessment Reports Summary 

Appendix F – Functional Area: Development & Alumni Engagement Annual Assessment Reports Summary 

Appendix G – New Critical Thinking/Information Management Assessment Documents 
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Institutional Effectiveness and Student Outcomes Assessment Organization Chart 
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Progress regarding the December 2018 Assessing Institutional Effectiveness Self-Assessment Report 

FSC Assessment of Institutional Effectiveness Assessment Practices was conducted and reported 2018/2019. This document updates progress 
regarding the 2018 Suggested use of Results as of January 2020. See 2019 Progress column below. 

The following is an assessment of Farmingdale State College’s (FSC) assessment practices using the SUNY Council on Assessment’s Assessing Institutional 
Effectiveness Self- Assessment Rubric. This analysis was first conducted in 2014 and repeated in 2018.  In the current analysis, two independent raters 
thoroughly knowledgeable of the institution’s assessment programs (Associate Provost and Chair of the College Planning and Resource Committee) used the 
rubric to assign ratings based on current FSC assessment.  Independent ratings were virtually identical with the only differences on Alignment where one rater 
assigned a 2 and the other a 2 – 3 and Strategic Planning and Budgeting where one rater assigned a 3 and the other a 2 – 3. 

Assessment Design: 

Element Goal 2014 2018 2018 Result 2018 2019 Progress 
Level Level Suggested use 

of Results 

Formal The institution 1 3 FSC has formalized Continue to Assessment timelines have been adjusted and 
Assessment has a formal Emerging Excelling assessment refine the coordinated with CPRA and President’s Cabinet.  
Plan assessment plan procedures and assessment Campus Annual Assessment reporting from 

that documents specified assessment reporting Assessment Advisory Board moved from April 
an organized, timelines for all timelines to (2018) to February (2019). 
sustained academic ensure data 
assessment departments, and are available 
process covering functional areas.  The to each level 
all major plan specifies how of the 
administrative assessment data are reporting 
units , student funneled through the process at the 
support services, Assessment Advisory point in the 
and academic Board (AAB) into the cycle 
programs College’s strategic necessary to 

planning and make best use 
budgeting process. of the data. 

Articulation of Measurable 0 – 1 2 - 3 The institution and Institutionalize Periodic review at the institutional level: 
Outcomes outcomes have Not Proficient- almost every unit a process In January 2019, CPRA and Cabinet conducted a 

been articulated Evident – Excelling within the institution where every mid-point review of strategic progress for the 
for the Emerging have clearly stated unit reviews five-year strategic plan.  Action items for each of 
institution as a and measurable its goals on a the strategic goals and objectives were 
whole and outcomes. periodic basis. reviewed.  Periodic progress was shared with 
within functional There is a Five the campus community at two town hall style 
areas/units, Year Self-Study meetings in February.  

 

  

 

 



Element Goal 2014 2018 2018 Result 2018 2019 Progress 
Level Level Suggested use 

of Results 

including for 
courses and 
programs and 
nonacademic 
units. 

process within 
the Academic 
area but may 
be 
inconsistent 
throughout 
functional 
areas. 

Alignment More specific 0 – 1 2 Almost every unit Create a 
subordinate Not Proficient indicates how their template, 
outcomes (e.g. Evident - goals are aligned with system and 
course) are Emerging higher level central 
aligned with organizational goals database 
broader, higher and/or institution where every 
level outcomes mission and/or unit lists their 
(e.g. program) strategic plan goals. goals and 
within units and Opportunities exist to alignment with 
these are create a more the 
aligned with the comprehensive map organizational 
institutional of goals from lower level goals 
mission, goals departmental levels immediately 
and values. through each above. 

progressive 
organizational level 
i.e., many areas link 
their goals directly to 
College Level goals 
rather than 
progressively through 
the intermediate 
levels. 

 This linking occurs within annual assessment 
reporting and comprehensively in some areas 
but the College still lacks a centralized system. 
Divisions of Administration & Finance and 
Student Affairs are in the process of revising 
division goals and relinking with department 
goals. 



Implementation - Assessment Support/Process: 

Element Goal 2014 2018 2018 Result 2018 2019 Progress 
Level Level Suggested use 

of Results 

Assessment Financial, 1 – 2 1 – 2 Some units have Continue Four additional assessment liaisons were added to 
Resources human, Emerging- Emerging- dedicated resources building the AAB in 2018 for critical thinking and information 

technical, Proficient Proficient (budgetary or support management assessment.  Currently researching a 
and/or physical human) for through the comprehensive assessment reporting system with 
resources are assessment activities activities of the intent to implement in 2021. 
adequate to within their area, AAB liaisons. 
support however there is little Explore 
assessment. overall institutional purchase of an 

plan for providing assessment 
resources to support management 
assessment. system and 

allocate 
administrative 
resources 
necessary to 
implement and 
support the 
system. 

Assessment All members of 1 1 While the institution Continue to Assessment training sessions were conducted for 
Culture the faculty and Emerging Emerging remains in the Level 1 run programs staff in Fall of 2018 and Fall of 2019. The new CT/IM 

staff are Emerging category on on campus in Assessment liaisons worked collaboratively with 
involved in this dimension support of faculty to increase voluntary participation in course 
assessment because some units assessment level assessment activities (i.e. library assessment 
activities. fail to involve all (such as the initiative). 

faculty/staff in some CTLT 
aspect of assessment, assessment Assessment results continue to be an increasingly 
there has been programs held important part of the budget & planning process with 
significant increase in in 2015 and Budget Request Form documentation and specific 
the number of areas 2018) and fields that tie budget requests to departmental 
that do include all assessment assessment plans and the College’s Strategic Plan.   
members in at least related 
some aspect of training 
assessment and a sessions for 
decrease in the staff and 
number of areas that faculty. 

  

 



Element Goal 2014 
Level 

2018 
Level 

2018 Result 

focus assessment 
within a few or single 
individuals. 

Assessment is 
Data Driven 

Assessment is 
Sustainable 

Data from 
multiple sources 
and measures 
are considered 
in assessment 

Assessment is 
conducted 
regularly, 
consistently and 
in a manner that 
is sustainable 
over the long 
term. 

1 – 2 2 
Emerging- Proficient 
Proficient 

1 2 – 3 
Emerging Proficient 

- Excelling 

Virtually every unit 
collects some form of 
meaningful 
assessment data but 
the quality of these 
data vary. Many 
units exceed the 
criteria for Level 2 
Exceeding by 
collecting multiple 
high quality measures 
of performance 
where other units are 
still collecting single, 
sometimes indirect 
measures. 

Assessment is 
routinely conducted 
and documented in 
virtually every 
appropriate unit. The 
assessment activity is 
sustainable as 
evident from its 
recurrence over 
many years in most 
units. Given the 
trend of the past 
three years, almost 
all units will be 
characterized as 

2018 2019 Progress 
Suggested use 
of Results 

Continue to tie 
assessment 
results to the 
budget & 
planning 
process. 

Continue to 
support and 
enhance the 
work of the 
subcommittees 
of the AAB so 
that liaisons 
can guide 
constituents 
through a 
process of 
continual 
improvement 
in their 
assessment 
practices. 

The AAB has been enhanced with 4 additional liaisons 
and the College is considering purchase of an 
integrated assessment system. 

 

 



Element Goal 2014 2018 2018 Result 2018 2019 Progress 
Level Level Suggested use 

of Results 

excelling in this 
dimension by the end 
of 2020. 

0 Not 3 FSC has and uses a Consider 
Evident Excelling formal mechanism to addition of an 

systematically 
monitor the quality 

assessment 
management 

and implementation system and the 
of assessment resources 
activities within all required to 
units.  Procedures are implement and 
established through support it. 
the AAB which 
includes liaisons to 
each unit, 
subcommittees to 
provide oversight and 
evaluative feedback 
and a formal 
reporting process of 
unit level assessment 
results up through 
the administration, 
budgeting and 
strategic planning 
process. 

 

 

Assessment Mechanisms are 
Monitoring in place to 

systematically 
monitor the 
implementation 
of assessment 
activities. 

Assessment Impact: 

Currently being researched.  An existing vendor to 
the college is developing a quote for a customized 
database and reporting system. 

Element Goal 2014 
Level 

2018 
Level 

2018 Result 2018 Suggested 
use of Results 

2019 Progress 

Communication Assessment 
results are 
readily available 
to all parties 

O – 1 
Not 
Evident – 
Emerging 

2 
Proficient 

Units with the 
College share 
assessment results 
and make them 
accessible through 

Develop an 
appropriate 
webpage or 
other public 
interface for 

Campus Assessment Reports from 2015 have now 
been put on a publicly available campus webpage.  

In addition, all Division/School/Departmental level 
individual assessment reports since 2015/2016 were 



Element Goal 2014 2018 2018 Result 
Level Level 

2018 Suggested 
use of Results 

2019 Progress 

 

with an interest 
in them. 

the formal reporting 
procedures 
established by the 
AAB.  Assessment 
results are reported 
to the College 
Council annually and 
some data may 
appear on specific 
unit webpages but 
there is no 

public 
disclosure of 
appropriate 
assessment 
data and 
results. 

compiled into hyperlinked PDFs for the Academic 
and Functional areas and placed on the Campus 
Intranet.  These files are easily searched by all 
members of the campus.  Assessment plans/reports 
are indexed and easily referenced at the Division, 
School and individual department level. 

systematic or central 
disclosure of 
assessment data. 

Strategic 
Planning and 
Budgeting 

Assessment data 
are routinely 
considered in 
strategic 
planning and 
budgeting 

1 
Emerging 

2 - 3 
Proficient 
- Excelling 

All assessment data 
are funneled through 
the AAB, reported in 
the Campus Annual 
Assessment Report 
and submitted to the 
College Planning and 
Resource Allocation 

Continue to 
refine the 
timing of the 
assessment 
reporting 
processes so 
that all 
assessment 

Assessment timelines have been adjusted and 
coordinated with CPRA and President’s Cabinet.  
Campus Annual Assessment reporting from 
Assessment Advisory Board moved from April (2018) 
to February (2019). 

The new budget development process is timelier, 
more inclusive and has clarified the connection 

Committee (CPRA -
the joint Governance 
and Administration 
committee charged 
with managing the 
College’s strategic 
planning and 
resource allocation 
process).  
Additionally, all 
annual budget 
requests in the 
Academic area utilize 
a form that asks for 
assessment results 

data are 
available to the 
CPRA at a point 
in the cycle 
where these 
data can 
properly and 
routinely 
inform strategic 
decision 
making.  
Improve 
documentation 
of strategic 
decisions made 
on the basis of 

between resource allocation and strategic initiatives. 
Members of CPRA/PBC attend budget development 
meetings with all areas of the campus to assure that 
budget development stays strategically focused and 
the connection between resource allocation and 
strategic initiatives is maintained. The use of 
assessment data in the budget development process 
has further enhanced data driven decision-making. 

June 2019 annual reports from the academic 
departments included a section for reporting on 
strategic progress at the department level and the 
resources that are needed to achieve department 
level goals. 



Element Goal 2014 
Level 

2018 
Level 

2018 Result 2018 Suggested 
use of Results 

2019 Progress 

  

   

   

   

 

 

that underlie the assessment 
requested funding. data.  

Closing the 
Loop 

Assessment data 
have been used 
for institutional 
improvement 

1 
Emerging 

1 - 2 
Emerging-
Proficient 

There is evidence 
that assessment 
results are regularly 
used to inform 
improvements in 
many units and 
sporadic evidence of 
assessment based 

Use the AAB 
liaisons to 
continually 
emphasize the 
importance 
documenting 
the use of 
assessment 

There is evidence of closing the loop activities among 
all four schools. Evidence of the use of assessment 
data in decision-making that include budget requests 
at the course and program level has increased over 
the previous year. 

Instructions for this year’s Annual Budget requests: 

improvements in 
others. In some 
cases it may be more 
a lack of evidence 
and in others it may 
be a lack of use of 
results.  In some 
cases units could be 
performing 
assessments that are 
more likely to be 
self-critical (and thus 
meaningful) rather 
than self-affirming. 
Following 
assessment driven 
changes, closing the 
loop assessment 
activities have 

results and 
then circling 
back to 
reassess 
following 
assessment 
driven changes. 
Continue to 
emphasize the 
parts of the 
budgeting 
procedures 
that call for 
assessment 
data as part of 
budget request 
supporting 
documentation. 

“The Budget Request Form includes fields to tie 
your budget requests to your Assessment Plan 
and the College’s Strategic Plan. When you are 
preparing your budget, please refer to your 
department’s Assessment Plan and previous 
Reports, as these documents were created to 
align your existing operations and new initiatives 
to the College’s Strategic Plan and will be 
referenced in order to make allocation 
decisions.” 

increased in many 
units but are still not 
routine 
institutionally. 



    

 

   
  
    

  
 

 

Summary 

Farmingdale State College (FSC) has made dramatic improvements in its assessment program over the period 2014 – 2018. Over the four year period, FSC’s 
assessment has shown movement from a lower to a higher evaluation category on nine of the eleven dimensions assessed by the SCOA Assessing Institutional 
Effectiveness Self-Assessment Rubric. When last assessed in 2014, four dimensions were categorized in the Level 0: Not Evident range and zero dimensions were 
described as Level 3: Excelling. In 2018, zero dimensions are described as Level 0 and five are in the Level 3 range. On two dimensions (Formal Assessment Plan 
and Assessment Monitoring) improvement over the four year period was across at least two levels of proficiency. Assessment Resources, Assessment Culture and 
Closing the Loop are three dimensions that still require improvement to move them solidly into the Proficient or higher range.  

FSC Assessing Institutional Effectiveness 2014 – 2018 Changes 

SCOA Rubric Element 2014 Level 2018 Level 

Formal Assessment Plan 1 Emerging 3 Excelling 

Articulation of Outcomes 0 – 1 Not Evident – Emerging 2 – 3 Proficient - Emerging 

Alignment 0 – 1 Not Evident – Emerging 2 Proficient 

Assessment Resources 1 – 2 Emerging – Proficient 1 – 2 Emerging – Proficient 

Assessment Culture 1 Emerging 1 Emerging 

Assessment is Data Driven 1 – 2 Emerging – Proficient 2 Proficient 

Assessment is Sustainable 1 Emerging 2 – 3 Proficient - Excelling 

Assessment Monitoring 0 Not Evident 3 Excelling 

Communication 0 - 1 Not Evident - Emerging 2 Proficient 

Strategic Planning & Budgeting 1 Emerging 2 - 3 Proficient - Excelling 

Closing the Loop 1 Emerging 1 – 2 Emerging - Proficient 



 
 
 
 

General Education Campus Assessment 
Summary Report 2018 / 2019 

Each of the 10 SUNY General Education areas are assessed at FSC on a three year 

assessment cycle. For the 2018/2019 academic year, the assessed areas were Arts (English, 

Horticulture, Modern Languages, and Visual Communications) and Social Science (Economics, 

Geography, Politics, Psychology and Sociology/Anthropology). Note that Written 

Communication was due to be assessed but both departments involved (Business and English) 

have preferred to assess Written and Oral Communication simultaneously so these will be 

assessed in 2019/2020. Departments participating in the 2018/2019 General Education 

assessment include: 

General Education Competency Area Academic Department 

Arts English, Urban Horticulture, Modern 
Languages, Visual Communications 

Social Science Economics, Geography, Political Science, 
Psychology, Sociology/Anthropology 

Each student's General Education assessment scores are separated into four pre-determined 

criterion ranges relating to the various levels of achievement on the specified learning outcome: 

− Exceeding Standards 

− Meeting Standards 

− Approaching Standards 

− Not Meeting Standards 

Overall results for the campus indicated that the percentage of students meeting or exceeding 

standards ranged from 30% to 100% across the assessed general education outcomes. The 

percentage of students not meeting standards on general education learning outcomes ranged 

from 0% to 48%. 

Individual departments have reviewed the major findings of their General Education assessment 

results and, where appropriate, developed action plans to improve student learning based on 

findings. Assessment driven changes will subsequently be reassessed as part of "closing the 

assessment loop" during the next General Education assessment cycle or in the case of some 

departments, during their subsequent annual assessment activities. 

The General Education Assessment Committee liaisons reach out to each area where the 

percent of students not meeting standards is 20% or greater to facilitate the progression of 

action plans. Since this threshold was triggered in the current assessment cycle, the process 

has already initiated and will continue early in the Fall 2019 semester to assure development of 

an appropriate action plan and follow-up assessment. 

During Fall 2018, the Information Management pilot assessment for EGL 101 completed its 

fourth annual cycle. Eleven programmatic/instructional changes and one rubric change were 

made as a result of the prior cycle assessment data and experience. As in the prior year, 

professors from three Fall 2018 sections of EGL 101 were paired with librarians who facilitated 

an information literacy instructional session for students enrolled in the course. At the end of the 



 

semester, faculty provided librarians with student papers (n = 54) to be evaluated against an 

Information Management Rubric measuring five standards derived from the ALA and ACRL 

Information Literacy Competencies. Consistent with prior years, reassessment following 

programmatic changes has demonstrated a consistent and significant improvement in student 

scores on each of the five standards (see attached report dated January 18, 2019). These 

standards map to General Education Information Management Student Learning Outcomes 1 

and 2 and results are presented in the table below. The experience gained over the four years 

of this pilot program is being combined with the newly developed Campus Critical Thinking and 

Information Management curriculum map to expand and increase the consistency of Critical 

Thinking and Information Management Assessment throughout the institution. 

During the 2018/2019 academic year, the input of every campus curriculum department was 

used to create a comprehensive interactive map that documents where the General Education 

competencies of Critical Thinking and Information Management are infused throughout each 

program. This map establishes where both SUNY Critical Thinking Learning Objectives and all 

three Information Management Learning Objectives are infused at the department, course and 

assignment level. The map has been made public on the Campus Assessment Webpage. This 

document was then used as the basis for establishing a Critical Thinking and Information 

Management Assessment Procedure to be integrated with the current Academic Annual 

Assessment practices. 

Specific Critical Thinking/Information Management Assessment Liaisons were recruited (one for 

each school), resources including standardized assessment rubrics were developed and 

liaisons are currently being trained. Beginning in the 2019/2020 assessment cycle, Critical 

Thinking and Information Management assessment will be formalized under the activities of the 

Assessment Advisory Board subcommittee for Academic Programs Assessment. The current 

goal is for each academic area to include Critical Thinking/Information Management 

assessment as part of their annual assessment cycle such that these competencies are 

assessed at least once every five years within every academic program/department. The 

establishment of the interactive map, assessment procedures and specialized Critical 

Thinking/Information Management Assessment Liaisons will ensure consistent, campus wide 

assessment of these SUNY General Education competencies.    

Newly created documents associated with the activities of the Critical Thinking/Information 
Management Assessment Liaisons are attached to this report in the final appendix. 

General Education assessment activities for 2018/2019 are reported to have been conducted 

in accordance with each department's pre-established General Education Assessment Plans 

(GEAP; on file with the Associate Provost's Office) and were facilitated by the liaisons of the 

Assessment Advisory Board Subcommittee for General Education.   

Summary assessment results are presented in the table below: 



 

   

  
    

 

  

   
   

     

ASSESSMENT OF STUDENT LEARNING OUTCOMES 
IN GENERAL EDUCATION 

2018 / 2019 CAMPUS REPORT 

General Education Competency Areas 
and Student Learning Outcomes 

Assessment 
Information Results 

Department 
Assessed 

Students 
Assessed (n) 

% 

Meeting or 
Exceeding 

Standards 

% 
Approaching 

Standards 

% 

Not Meeting 

Standards 

ARTS 
• Understanding of at least one principal form of artistic 

expression and the creative process inherent therein 

EGL 
HOR 
MLG 
VIS 

470 
16 
290 
140 

75 
100 
93 
67 

16 
-
5 

28 

9 
-
2 
4 

Assessment Driven Changes to be Made: 
• EGL – faculty are exploring Learning Communities – possibly in collaboration with different departments.  Faculty are 

discussing teaching and learning across Gen Ed sections and courses. 
• HOR – The Horticulture Department pointed out that the 16 students enrolled in their Gen Ed Arts class for the Spring 

’19 semester were “unusually uniform in their dedication and class performance.” The instructor is considering 
increasing the standards and performance expectations but is aware that the current sample may not be representative 
of future students. On a criterion basis, the students “understand and can implement the basic design principles and 
elements of artistic expression appropriate for an entry-level floral design course or comparable position in professional 
industry” and assessment results do not indicate need for change.  On a normative basis however, there may be 
opportunity to use the assessment results to enhance the course. 

• MLG – The Modern Languages Department used results from previous assessment to develop and implement a new 
rubric for their current Gen Ed Arts assessment cycle. The MLG Gen Ed Committee has made the following 
recommendations to the Department based on the current assessment process and results: 
1. The GenEd Committee will make sure that the instructors clearly explain to the students what is required in their works, 

guiding them through the process to fulfill the SLO requirements for the GenEd category of the ARTS. 
2. The GenEd Committee will recommend that the instructors help those students who are struggling and failing to 

understand content, structure, and sources to complete successful works. Regarding the academic sources and how to 
cite them, perhaps the intervention of a librarian would help the students to conduct their bibliographical research and 
to reference correctly. 

3. The GenEd Committee will continue to make sure that the instructors assessing their students on the SLOs for the 
ARTS are given the directions and the rubric at the beginning of the semester, or even prior to its beginning. 

4. The GenEd Committee will continue to make sure that the instructors are properly instructed on how to compile the 
rubric, since the assessment of the SLO should be conducted independently from the instructor’s own assessment 
of the individual assignments. Every students’ work product should be evaluated following the categories for the 
GenEd/ARTS assessment established by the department. Thus, a student might pass the class, but still fail to meet 
the standards. 

• VIS – The Visual Communication Department used a panel of three raters to apply their rubric to each student’s work. 
Ratings were deidentified with regard to rater and student so reported results reflect the percent of ratings in each 
category (Exceeding, Meeting, Approaching , Not Meeting) rather than the percent of students in each category.  The 
department will modify their scoring procedures in the future to a consensus model or a combination of ratings that 
provides an average rating for each individual student.  Specific changes planned as a result of these assessment 
findings include: 
1. Content analysis of course syllabi will be conducted to identify gaps in coverage that may relate to specific 

assessment results.  Changes based on the syllabi content analyses may include adjustments to weekly topics and 
week by week SLOs, changes in methodology, lecture material, in-class or homework assignments and/or 
incorporation of pre-post testing techniques. 

2. Assessment based changes including larger sample of students assessed to provide more granular results and 
using a scoring model that preserves the ability to report percentage of students in category of achievement rather 
than percentage of ratings in each category. 



 

 

  

             

 

      

  

 

    

General Education Competency Areas 
and Student Learning Outcomes 

Assessment 
Information Results 

Department 
Assessed 

Students 
Assessed (n) 

% 

Meeting or 
Exceeding 

Standards 

% 
Approaching 

Standards 

% 

Not Meeting 

Standards 

SOCIAL SCIENCES 
• Understanding of the methods social scientists 

use to explore social phenomena, including ECO* 346* 49* 41* 10* 
observation, hypothesis development, GEO 26 92 4 4 
measurement and data collection, POL 107 67 26 7 
experimentation, evaluation of evidence, and 
employment of mathematical and interpretive 
analysis 

PSY 
SOC/ANT 

326 
743 

72 
30 

22 
28 

6 
43 

• Knowledge of major concepts, models and issues of 
at least one discipline in the social sciences 

ECO* 
GEO 
POL 
PSY 

SOC/ANT 

* 
26 
-

293 
488 

* 
88 
-

89 
35 

* 
4 
-
9 

17 

* 
8 
-
2 

48 
*Note – ECO results are not broken down by GE LO – see attached report 

Assessment Driven Changes to be Made:  
• ECO- Results will be shared with all instructors. Topics where students scored below the “meeting” standard will be 

highlighted. The outcomes in the Applications category will be targeted with additional case studies and project-based 
assignments. 

• GEO- The Geology faculty plan the following assessment based changes for the GEO 110 Maps and Map Analysis course: 
1. Instructors will more-actively promote existing underutilized resources for online assistance for students who are 

struggling with the fundamental concepts in our introductory geography courses, especially GEO 110. 
2. The department will form a committee to investigate revising GEO 110 into a “gate-way” course as GIS 101 which 

would emphasize more social science based (as opposed to a mathematically focused) approach to the subject. This 
should appeal to the many STS students required to take the class, and perhaps attract more majors. 

3. Restructure GIS Mini Lab hours of availability to meet peak demand times so that students have increased access to 
the software and in-person tutoring (perhaps even making it a requirement of full-time faculty office hours to be in the 
lab for certain periods each week to ensure access to the lab). 

• POL – POL 105 and POL 250 faculty are considering increasing difficulty of assessment exams or increasing level of 
evaluative criteria based on current assessment normative data. POL 105 instructors will use assessment data and 
experiment with how to more effectively teach political theory using the best practices of those who teach it, beginning 
with Summer Session. POL 105 instructors will share best practices and consider which online instruments could be 
emulated in on-ground courses. POL 250 on-ground sections will increase use of contemporary newspaper articles and 
discussion of how political concepts apply to currently reported events. 

• PSY- Several program changes were made as a result of the previous Gen Ed assessment cycle including enhancing 
focus on methodology in the 200 level courses, use of psychometric data to improve Gen Ed measure for PSY 238 and 
building on the success of immediate changes made following the 2015-2016 Gen Ed assessment of PSY 101, expanded 
standardization of core content areas to PSY 232. Actions to be taken as a result of the current Gen Ed Assessment data 
include development of a set of standardized student learning objectives for methodological content for all 200 level 
courses (to be assessed as part of department’s 2019/2020 annual assessment), review of all Gen Ed SLOs and content 
(as opposed to methodology) assessment items for representativeness, consultation with all PSY 232 faculty regarding 
resolution of Gen Ed content sequencing and assessment measure administration issues, and use of current assessment 
psychometric data to improve assessment measures. 



 

     

 

 

 

  

        
            

General Education Competency Areas 
and Student Learning Outcomes 

Assessment 
Information Results 

Department 
Assessed 

Students 
Assessed (n) 

% 

Meeting or 
Exceeding 

Standards 

% 
Approaching 

Standards 

% 

Not Meeting 

Standards 

Social Science Assessment Driven Changes to be Made (continued): 

• SOC- The Sociology Department attributes a significant portion of the low Gen ED assessment scores to what they think 
were inappropriate assessment measures. In an effort to explore this, the Department is using the 2019/2020 Annual 
Assessment process to further assess, implement changes and begin the closing the loop process on the 2018/2019 Gen 
Ed Assessment findings. Regarding evaluation of the previous Gen Ed measures, the Department has developed two new 
assessment measures for administration during the Fall ’19 semester and Spring ’20 semester. A 10 item multiple choice 
exam specifically targeting the Gen Ed knowledge of research methods SLO will be administered to all Introduction to 
Sociology classes and a comparable essay exam will be subsequently administered to all other SOC/ANT Gen Ed classes. 
Results of these measures will be used as a cross-check against the results obtained from the 2018/2019 Gen Ed 
assessment. While curriculum based intervention will be determined based on the results of these re-assessment 
administrations, the department anticipates providing Gen Ed SLO specific lecture materials and recommended readings 
to all faculty teaching Gen Ed courses. Additional curriculum enhancements may be added pending the results of the new 
assessments and closing the loop assessment will be conducted following any curriculum changes. 

INFORMATION MANAGEMENT 
• Perform the basic operations of personal computer 

use 

• Understand and use basic research techniques 
(Information Literacy Rubric Standards 1, 2 & 5a) EGL / LIB 54 70 27 3 

• Locate, evaluate, and synthesize information from a 
variety of sources (Information Literacy Rubric 
Standards 3 & 4) EGL / LIB 54 70 26 4 

Assessment Driven Changes to be Made: 
• EGL/LIB – Multiple assessment driven changes were made (11 programmatic/instructional changes and 1 rubric change) 

as a result of the prior cycle assessment data and experience. Significant improvement in the percent meeting or exceeding 
(57% previous cycle - 70% current cycle) is noted. Assessment based changes to be made going forward include 
development of a library created video “Database searching part I: Selecting keywords” that will be incorporated into all 
EGL 101 classes in the Fall 2019. This is the first of a series of planned “mini videos” to address a singular part of research. 
The videos will be available through Blackboard, the library website or YouTube with any internet connection. 



 

  
 

    

 

 

 

       

 

 

Functional Area Assessment 2018/2019 Summary Report 

During the 2018-19 academic year, forty-four functional areas conducted an assessment. Several closely 

related areas were consolidated for reporting purposes (i.e.; Budget, Payroll and Accounts Payable are 

now reported under the Controller’s Office). 

Functional area directors continued to receive support and feedback on their assessment plans and 

reports from their respective assessment liaisons.  Twelve liaisons currently serve on two functional area 

subcommittees with each liaison assisting four or five functional areas. 

In fall 2018, the functional area assessment plan template and the assessment report template were 

combined into one form in response to requests by the departments to make reporting more streamlined. 

A workshop was offered in the fall of 2018 to all functional area Directors to review the assessment 

process and introduce the new assessment form. A working group session was conducted in fall 2019 

with functional area liaisons to ensure that their constituents continue to receive meaningful feedback on 

their assessment submissions. Common errors, as well as, best practices were reviewed and functional 

area liaisons were provided with a checklist of items to look for when reviewing assessment plans and 

reports. 

Several departments implemented staffing, policy and/or operational changes during 2018-19 based on 

results from their prior year’s assessment. Shortfalls in achieving a goal, or issues that were brought to 

light during the prior year’s assessment, were the catalyst for changes to processes or procedures and a 

reassessment of the goal in the next cycle to determine the effect of those changes. This process of 

‘closing the loop’ led to improvements in the following areas: 

• The Registrar’s Office implemented Credentialsolutions software, which now enables students to 

submit a transcript request electronically, and have an electronic copy sent to a third party within 

24 hours. Prior to this, manual processing of transcript requests took an average of 15 business 

days during peak periods. 

• Admissions hired additional staff to assist in recruitment events and targeted specific areas for 

recruitment, resulting in a 42% increase over the prior year in number of events, including site 

visits and college fairs. 

• The Physical Plant had temporary parking lots constructed as a solution to the growing parking 

issue on campus and is working on the design of additional permanent parking lots. 

• Legal reached out to other SUNY institutions for assistance in developing a checklist to be used 

when reviewing contracts, which resulted in those items being included in the procurement pre-

approval form in the SoftDocs system. 

• The Controller’s Office researched ways to make payment processing more efficient and 

developed a workflow chart to document the new process. 

• The AAIC revised Accepted Students Day and made use of surveys to generate earlier registrations 

during the summer, which resulted in a 3-ppt. increase in the percentage of students registered 

by August 2nd. 

• Web Programming and Development provided online training for web accessibility, which 

contributed to a commendable score of 98% when SiteImprove software was used to determine 

compliance with web content accessibility guidelines. 



  

 

          

 

 

        

 

 

 

 

 

 

 

  

 

 

• Institutional Research staff’s responsibilities were realigned, resulting in an increase from 97% to 

100% of mandated data submitted by the due date.  

• Environmental Health & Safety used the Space Utilization Report to identify labs on campus that 

may have eye wash and safety showers, resulting in the inspection of all eye wash and safety 

showers on campus in accordance with OSHA/ANSI regulations.  

If a goal in the 2018-19 assessment report was not met, departments were to describe the action that 

they would take to ensure that the goal is met when it is reassessed in next year’s assessment cycle (2019-

20). If a goal was met, action could still be taken if an issue was revealed during the assessment that the 

department would like to rectify or they think they can improve. Most of the actions that functional areas 

described in the reports do not require additional funding or resources, but rather are changes in 

processes or a shift in current resources. Examples include: 

• Admissions will expand their presence at events in New York City. 

• Marketing/PR will use geofence technology to track how many people receive our ad and come 

to open house or visit the campus. 

• The Registrar’s Office will add topics requested by several students to their newly created 
handbook. 

• The Nexus Center will incorporate freshman registration on CareerConnect into the new student 

orientation visits to the Nexus Center. 

• CSTEP will develop supports that assist students in overcoming personal obstacles that inhibit 

academic persistence and increase collaborations with academic departments to increase 

research placements. 

• AAIC will introduce more mandatory action items (i.e.; workshops, sessions with tutors) to 

students as part of their action plans. They will also have more Advisors at Accepted Students 

Day. 

• The Distance Learning Office is investigating BlackBoard Genius software to streamline faculty 

training and development, as well as to design, develop and post professional development 

opportunities. 

• The Library will form the Library Advisory Committee with the goal of enhancing library services 

based on the input and evaluation of faculty and staff. 

• The Office of the Dean of Students will increase student appointments from 30 minutes to 45 

minutes. 

• Residential Life will research how gender-neutral housing can be made available as part of the 

room selection process. 

• Health and Wellness will expand their clinical hours to better accommodate students’ schedules. 

• Environmental Health and Safety will complete follow-up inspections of eye wash and safety 

showers that were placed out of service during inspection and later repaired. 

• Human Resources will reach out to area departments to increase orientation attendance among 

full-time new hires from 70% to 80%. 



     

 

 

 

 

 

         

 

 

 

 

   

   

Of those who did request assessment-based resources, software and additional staff were cited most 

often. Based on 2018-19 assessment results, the following resources are requested (and will likely be 

submitted by the departments as part of their strategic budgeting process): 

Academic Affairs 

• The Registrar’s Office requires $1,500 for the maintenance fee of CredentialSolutions software. 

• Distance Learning requests additional instructional design staff, $70K for BlackBoard Genius 

software, and $2,500 to compensate faculty reviewers at $250 per course for a minimum of 

three reviews per semester. 

• International Education requests $12,000 to offer 12 students a $1,000 scholarship. 

• Institutional Research requires $600 for two Tableau licenses. 

Student Affairs 

• The Tutoring Center requests funding for tutor salaries. 

Institutional Advancement 

• Admissions will need to hire a Database Specialist if IT can not support their increase workload, 

and they also request an increase to their travel budget. 

• Marketing/PR requests an increase to their advertising budget to increase Farmingdale’s 

market exposure. 

• Marketing/Web Programming requests $11,885 for SiteImprove software. 

Administration & Finance 

• Student Financial Services requests a new IT position. 

• Environmental Health & Safety requests $500 for minor parts to repair emergency eye wash 

and safety showers and $2,000 for follow-up inspections. 

• Human Resources requests funding for the use of the WeComply online training system to 

ensure staff complete training required by federal, state and SUNY laws and guidelines. 

Functional area goals were tied back to divisional goals. Most divisional goals were assessed by respective 

constituent departments in the 2018-19 academic year with the exception of two of Development & 

Alumni Engagement’s four goals, and two of Institutional Advancement’s four goals. All divisional goals, 

and associated functional area goals, are assessed at least once within a five-year period. 

The following pages present each division’s goals. Within each division’s goals is a list of the division’s 
constituent functional areas that assessed their own goal(s) corresponding to that divisional goal. 

Comments regarding whether the functional areas reached their goals, and resources the functional areas 

are requesting based on assessment outcomes, are also displayed. 

Appendices B - F provide more detail about the functional areas within each division in regard to what 

goals were assessed, which specific outcomes where met, and what assessment-based changes are being 

implemented. 



 

 

 

 

 

 

 

 

Academic Affairs 2018/2019 

Division Goal 

Depts. that assessed 

goals in-line with 

Division goal 

Comments on Department Assessment Outcomes 

Resources Required 

Based on 

Assessment Results 

1. Provide educational offerings that meet the Renewable Energy and Current year’s goal was met. 
needs of our students and regional Sustainability Center 

employers to promote the economic, social (RESC) 

and cultural development of the region. 

2. Continuously improve and expand academic 

offerings and instruction in accordance with 

best practices, assessment data, and the 

evolving needs of the community the College 

serves. 

University in the High 

School (UHS) 

Current year’s goal was met. 

3. Support student progress towards 

graduation, employment and other 

educational goals through transformative 

advisement, coordinated support services 

and effective information systems and 

information resources. 

a. Registrar 

b. Nexus Center 

c. Trio SSS 

d. CSTEP 

e. EOP 

f. Math Center 

g. Writing Center 

h. AAIC 

a. Two goals from the previous year were reassessed 

and met due to assessment driven changes. 

b. Current year’s goal was not met. 

c. Current year’s goal was partially met. 

d. Current year’s goal was met. 

e. Prior year’s goal was reassessed after assessment 

driven changes and was partially met this year. 

f. Current year’s goal was met. 

g. Current year’s goal was met. 

h. Current year’s goal was not met. Prior year’s goal was 

reassessed after assessment driven changes and was 

partially met. 

a.$1,500 software 

maintenance 

4. Provide resources and opportunities to Distance Learning One current goal was met and one was not. Additional Staff 

advance the development of faculty and 

professional staff so they excel in their 
$2,500 for faculty 

reviewers 



 

 

 

performance and in their contributions to the 

College community and to their professions. 

$70K for software 

5. Enhance the impact of student learning and 

faculty scholarship beyond the classroom to 

the campus community, the region, the 

nation and the world. 

a. International 

Programs 

b. SSRI 

a. Current goal was not met. 

b. Two goals were assessed and both were met. 

a.$12K for 12 

student 

scholarships. 

6. Implement measures to advance knowledge 

and to benefit College initiatives through the 

acquisition and development of data and 

information to support faculty research, 

institutional research, and sponsored 

programs. 

a. Library 

b. Institutional 

Research 

a. One current goal was met and another was partially 

met. 

b. Two goals were reassessed from the prior year and 

were met due to assessment driven changes. The 

current year’s goal was met. 

b.$600 for software 

7. Create opportunities for and encourage 

students to apply knowledge and skills gained 

from traditional classroom settings to real 

world environments such as internships, 

practicums, research, creative projects, study 

away/abroad, service learning and 

community engagement. 

CSTEP Current year’s goal was partially met. 

8. Support educational opportunity and 

academic success for all students including 

those who may be from diverse, 

nontraditional or underrepresented 

populations. 

Smart Scholars/GEAR-

UP 

Current year’s goal was not met. 



 

 

 

 

 

Student Affairs 2018/2019 

Division Goal 

Depts. that assessed 

goals in-line with 

Division goal 

Comments on Department Assessment Outcomes 

Resources 

Required Based on 

Assessment 

Results 

1. Develop and enhance learning 

programs outside the classroom. 

Campus Recreation Current year’s goal met. 

2. Promote student development 

through co-curricular activities. 

Campus Recreation A second goal was assessed and met. 

3. Expand campus-wide collaboration. Dean of Students Current year’s goal was partially met. 

4. Promote an environment that a. Campus Mental a. Current year’s goal was partially met. 
enhances retention. Health Services 

b. Residential Life 

c. Disability Services 

Center 

d. Health & Wellness 

Center 

e. Student Activities 

f. Tutoring Center 

g. Veterans Services 

b. Goal from the prior year was reassessed after assessment 
driven changes and goal was partially met. 

c. Current year’s goal was met. 
d. Three goals were assessed this year and one was not met and 

two were partially met. A goal from the prior year was 
reassessed after assessment driven changes but was not met. 

e. Two goals were assessed this year and one was met while the 
other was not. 

f. Current year’s goal was met. 
g. Two goals were assessed this year and one was met while the 

other was not. 



 

 

 

Institutional Advancement 2018/2019 

Division Goal 

Depts. that assessed 

goals in-line with 

Division goal 

Comments on Department Assessment Outcomes 

Resources 

Required Based on 

Assessment 

Results 

1. Attract high quality students and 

develop enrollment strategies to 

fulfill admissions and financial 

targets. 

a. Admissions 

b. Communications/PR 

c. Web Programming 

a. 

b. 

c. 

A goal from the prior year was reassessed after assessment 

driven changes and was met. Two new goals were assessed 

this year, but neither one was met. 

Current year’s goal was met. 

A goal from the prior year was reassessed after assessment 

driven changes and was partially met. 

a. Increase travel 

budget and 

hire a Database 

Specialist 

2. Raise the profile and reputation of 

the College among key 

stakeholders in the external 

community. 

a. Athletics 

b. Communications/PR 

c. Social Media 

a. 

b. 

c. 

Current year’s goal was met. 

A third new goal was assessed this year, but it was not met. 

Current year’s goal was met. 

3. Create quality athletic venues 
that support student athlete 
success. 

4. The division of Institutional 

Advancement will ensure that all 

design materials and the college 

website are all up to accessibility 

standards so all information is 

accessible to all audiences. 



 

  

 

 

 

 

Administration & Finance 2018/2019 

Division Goal 

Depts. that assessed 

goals in-line with 

Division goal 

Comments on Department Assessment Outcomes 

Resources 

Required Based on 

Assessment 

Results 

1. Ensure that the College’s strong 

financial position continues into the 

future and provide transparency 

related to the preparation and 

administration of the College’s 
budget. 

Controller’s Office Current year’s goal met. 

2. Provide effective and efficient 

financial student services that foster a 

collaborative relationship with the 

students. 

Student Financial 

Services 

Two goals were assessed this year and both were partially met. New SFS IT 

position 

3. Maintain and enhance the physical a. Environmental a. A goal from the prior year was reassessed and met. a. $2,500 

environment of the College in order to Health & Safety b. A goal from the prior year was reassessed but not met and a b. SUCF funding 
support the academic mission of the b. Physical Plant new goal was assessed this year that was not met either. 
College. c. Mail & Supply c. Current year’s goal was met. 

4. Provide all of the general support a. ASC a. Current year’s goal was met. b.Payment for 

services necessary to ensure the b. Human b. Two goals were assessed and neither was met. the WeComply 

College is able to fulfill its mission. Resources c. A goal was reassessed from the prior year but not met and online training 

c. Use of Facilities 
new goal was assessed this year that was also not met. system. 

d. Legal 

e. Environmental 

Health & Safety 

d. A goal from the prior year was reassessed and was partially 
met. 

e. A current year’s goal was assessed and not met. 
f. Four goals were assessed and two were met, one was not 

k. hire Internal 

Control Officer 

(hired in 2019). 

and one was partially met. 
g. Current year’s goal was partially met. 



 

 

 
 

f. 

g. 

h. 

i. 

j. 

k. 

Small Business 

Development 

Center (SBDC) 

University Police 

Research 

Foundation 

Controller’s 

Office 

Information 

Technology 

Internal Control 

h. 
i. 

j. 
k. 

Current year’s goal was partially met. 
Two goals from the prior year were reassessed and one was 
not met while the other was partially met. 
Current year’s goal was met. 
Current year’s goal was not met. 

5. To support and expand upon the 

college goal to support and efficiently 

manage research funding and its 

administrative components. 



 

Development & Alumni Engagement 2018/2019 

Division Goal 

Depts. that assessed 

goals in-line with 

Division goal 

Comments on Department Assessment Outcomes 

Resources 

Required Based on 

Assessment 

Results 

1. Develop a data-driven alumni 

engagement and fundraising program. 

Development and 

Alumni Engagement 

Current year’s goal was met. 

2. Build a culture of philanthropy 

through strategic outreach to alumni, 

donors, friends and corporations. 

Development and 

Alumni Engagement 

A second new goal was assessed and was partially met. 

3. Utilize scholarships to support 

recruitment and retention. 

4. Increase external support from 

corporations and alumni community. 



 

 

 

  

FSC 2018/2019 Curriculum Review Executive Summary (July 2019) 

During the 2018/2019 academic year, there were four curriculum reviews (Applied Economics, Applied 

Math, History Politics Geography and Modern Language). As of this writing, all curriculum review reports 

and departmental initial responses are complete. There were no accreditation reviews for the 2018/2019 

academic year.  

Applied Economics (ECO) 

The Economics external review team (Drs. MacDonald and Smith) provided a combined evaluation report. 

Numerical ratings are overwhelmingly positive with extensive thoughtful and detailed comments 

regarding observations and suggestions for enhancement. Major strengths of the program were 

identified as: 

“Among the program’s key strengths are the faculty, who demonstrate a breadth of knowledge and 
expertise in the field. That strength extends to teaching ability and research productivity. As the 
curriculum vitae indicate, faculty have written and published extensively and some have acquired a 
number of grants to fund ongoing research projects within the discipline and the department. At the 
same time, faculty members are active within the profession, presenting at conferences and playing 
key roles in economics professional organizations such as the New York State Economics Association 
and others. 

The applied economics curriculum is another strength. This is an important feature, as student 
internships and other hands on experiences can be a plus in easing students’ transition into the labor 
force following graduation. At the same time, the robust enrollment trend in recent years is a 
strength that directly indicates both student interest and the success of the economics faculty in 
recruiting increasing numbers of students. 

Another significant program strength is student engagement through the Economics Club and the 
campus chapter of the economics honor society, ODE. 

The location of the campus in the greater NYC area, which offers proximity to key resources for both 
faculty and students, is another important strength. This clearly offers significant access to job 
opportunities for graduates.” 

Major weaknesses of the program were identified as: 

“The weaker spots in the Economics program are linked to resources, and are therefore part of a larger 
institutional allocation challenge. Economists, in particular, should recognize the limitations of scarce 
resources. The larger institution surely receives worthy requests from across the college, and must 
rank and prioritize which will be fulfilled. Nevertheless, the department should continue to advocate 
for additional program resources, especially in the following areas: 

1. Functional classroom technology. We are alarmed by the report that essential classroom 
technology frequently does not work and whiteboards are insufficient and/or poorly placed. 
These are not teaching luxuries, but essential tools for the benefit of student learning. 

2. Appropriate computing power for faculty research. The economics faculty is actively engaged 

in meaningful research. This should be supported with appropriate computer hardware. 
3. Sufficient Computer lab space and availability, both for instruction and independent student 

use. 



 

 

 

 

 

 

 

 

4. Adjunct office space that is geographically proximate to the classes and students they teach. 
5. Support for the Economics Club and space for economics students to work and study 

collectively. 

The remaining primary suggestions we have bridge the areas of resources and curriculum. 

1. We believe students would benefit from more upper-level electives offered on a more regular 
schedule upon which students can base their longer term plans. More sections, however, will 
require more instructor coverage - either full-time or adjunct. 

2. Given the growth in the program, it may be time to offer an additional section of 
Econometrics so that the class can be offered in a computer lab with software and students 
have additional opportunities to work directly with teaching faculty. This also would require 
additional teaching resources. 

3. We also raised a question for consideration about the alternative nature of the Intermediate 
Micro/Managerial Econ and the Intermediate Macro/Money and Banking requirements. 
Depending on how the department answers the question we posed, this could lead to 
additional sections of the Intermediate theory classes. Once again, this could require 
additional teaching resources. 

4. Finally, we suggested considering offering more classes in the late afternoon or evening. This 
would not require more resources, but the reallocation of some classes to later timeslots that 
are more convenient for your working students. 

These are the primary areas in which we have offered suggestions or questions. This list is not meant 
to detract from the many good things that are ongoing in the department and the valuable work the 
faculty have already undertaken for the benefit of their students and program.” 

The Economics Department indicated that the report did not contain any factual errors. 

Applied Mathematics (MTH) 

The Mathematics external review team members (Drs. Paliogiannis and Catrina) provided a combined 

evaluation report. Evaluation ratings were almost uniformly at the top of the scale on the structured 

review form provided. Major strengths of the program were identified as: 

• Constant and growing enrollment on both tracks in the major. 

• Individual attention to students through academic advisement. 

• Involving students in research projects (CAMS). 

• Able to attract and retain transfer students. 

• Mathematics Learning Center and undergraduate Teaching Assistants. 

• Emerging Scholars Program. 

• Problem Solving Competition. 



 

 

 

 

 

 

 

 

 

 

  

• The capstone Seminar enables students to learn and explore advanced topics in mathematics and 

offers an inspiration for them to consider graduate studies. 

• With the increasing demand of specialization, in particular in applied mathematics, the Department 

is considering to establish an MS program. 

• Faculty is actively engaged in scholarship. 

• Organizing seminars and conferences (for instance the biennial Conference on Financial 

Mathematics). 

Major weaknesses were identified as: 

• The department has higher than average adjunct to faculty ratio (even within the College). 

• The number of student Teaching Assistants in the Mathematics Learning Center should be 

increased, especially during busy time (around midterms/finals). 

• Adjunct faculty not paid to hold office hours (at least one hour per week). 

• Overload (especially for junior faculty) with teaching, research, and service duties. 

The Math Department Chair confirmed that there were no factual errors in the report. 

History Politics Geography (HPG) 

The HPG external review team (Drs. Cidell and Jackson) provided a combined evaluation report. The 

report compliments the department on its dedication to student learning, scholarly contributions and 

service to the College. The reviewers make many suggestions regarding issues such as curriculum 

development, laboratory space and management of the large number of adjunct faculty taught sections. 

Major strengths of the department were identified as: 

“The really intriguing thing about the HPG department is that, despite being a service department in a 
technical school, it manages to introduce students to key themes in a broader critical intellectual 
approach to social life. The deliberate attention to issues of inclusion and diversity in the coursework, 
the highlighting of the politics of the everyday, the attention to cultural representation, a focus on how 
issues of race, gender, and colonialism structure the contemporary world into which these students will 
be graduating and in which they will be employed…that is a tremendous contribution to the broad 
education of these students. The faculty obviously care a great deal about making sure that their 
students are prepared to navigate a complex and challenging world not just by deploying technical tools, 
but by exercising their critical reflective capacities. Furthermore, the development of the new GIS major 
has been carefully thought out in terms of contributions to this department and others on campus. It 
will equip students with skills that are greatly sought after in multiple domains, and if properly 
supported via instructional and classroom resources, should benefit students throughout the college.” 

Major weaknesses were identified as: 

“Not having a politics major hampers the department’s ability to produce graduates who are trained in, 
say, campaign analytics. The department’s status as a service department makes it difficult to construct 



 

 

 

 

a meaningfully scaffolded curriculum. High adjunct utilization raises questions about pedagogical 
consistency and the overall quality of the student experience. While it is good to see GIS integrated in 
the curriculum, the department should take care not to conflate geography with GIS, but to continue 
their traditional strength in providing students with a critical geographical perspective.” 

The HPG Department indicated they accepted the report as written and did not identify any factual errors. 

Modern Language (MLG) 

The Modern Language external review team members (Drs. Buonanno and Sampedro Vizcaya) provided 

a combined evaluation report. The report contains extensive narrative describing departmental strengths 

such as course offerings, pedagogy, and faculty preparedness/achievement. Areas described as needing 

development include pre-requisite establishment, proficiency testing, scheduling/class size, staffing and 

facilities.  A narrative was provided regarding major strengths as follows: 

“We walked out of our one-day visit with the impression that one of the major strengths of the program, 

and its principal asset, is the team of faculty in the Modern Languages Department, both full and part-

time, as we had the chance to meet with a group of both and also of seeing them both teaching. The 

other major strength is the cordial and collaborative relationship the Department seems to have 

developed over the years with many other Departments and units on campus. We perceived a supportive 

and encouraging atmosphere, and many other members of the college that we met with spoke highly of 

the faculty and the Department of Modern Languages.” 

This paragraph also included specific recommendations as follows: 

“The Department needs remodeling of their building (or relocation to a newer and larger space); 

expanded office space for adjuncts; two additional full-time tenure track lines (including one in Spanish); 

a larger Department budget, possibly to increase to $5,000 as operating budget; full coverage of at least 

one international conference per year for their full-time faculty, to support and encourage scholarly 

productivity; release time for special projects and campus service for the faculty members; the 

implementation of a mandatory Placement Test for all freshmen and transfer students entering the 

language for the first time; the implementation of a full program of Experiential learning available to 

language students; and a college wide curricular change to implement a two-semester (6 credit) 

language requirement policy, in line with all peer institutions in the area and beyond.” 

Major weaknesses were described as: 

“One of the major handicaps of the program is not having a class-size cap as established by the 

Department, or the ability to determine one based on specific academic and pedagogical needs and 

requirements of the curriculum for a most effective teaching.  A class size that very often reaches the 

number of 39 and 40 students, for a Level 1 language class, seems unacceptable, and not conducive to a 

successful language learning experience.  The related program weakness is the apparent campus lack of 

classroom space or redistribution, a situation that escapes the control of the Department. These two 

problems should be given full attention soon.” 

The MLG Department indicated there were no factual errors in the report. 



  
     

2017/2018 Self-Study One Year Departmental Follow-up Reports 

There were two curriculum reviews during the 2017/2018 academic year. These were Professional 

Communications (PCM) and Psychology (PSY). FSC procedures call for each department to file a report 

one year after the date of the site visit to describe actions taken and plans made in addressing 

recommendations of the self-study process and specific external reviewers’ recommendations. One year 

departmental follow-up reports were submitted to the Associate Provost’s Office during the first week of 
April, 2019 and are presented below. 

Professional Communications 

Psychology 



 

 

 

To: Dr. Michael Goodstone, Associate Provost 

From: Dr. Charles Adair, Dean of Arts & Sciences 
Acting Chair of Professional Communications 

Subject: Professional Communications Report on Implementation of Recommendations 

Date: 

I am writing to report on the success of the Professional Communications Program in 
implementing the External Review Team’s Recommendations based on their evaluation of the 
curriculum in the spring of 2018. 

As noted in my June 25, 2018, response to the report submitted by Dr. Kelly and Dr. Strate, these 
reviewers displayed considerable insight into the history and status of the program, and offered a 
number of meaningful recommendations regarding the areas that needed to be addressed to 
ensure that this curriculum continues to prepare its students for productive careers in the field of 
communications.  They had identified a number of areas requiring attention in the program, 
including the need to establish an identity for the program that is distinct from that of its parent 
department of English, and to strengthen its offerings in strategic communication, new media, 
and journalism.  

As also noted in my response, we had identified two of the recommendations in that report as not 
being feasible for us to consider:  to increase our emphasis on print journalism (which seemed to 
be implied in one of the recommendations), and to develop tracks within the program so that 
students could specialize in certain areas of communications.  We saw print journalism as a field 
with diminishing career opportunities (while digital journalism is a much more promising growth 
area), and we have learned that the development of tracks is both logistically unwieldy and 
something that reduces the versatility of graduates. 

Our success in implementing each of the recommendations in the reviewers’ report is presented 
below, numbered according to each of those ten recommendations (taking into account the 
accidental duplication of #4 in the numbering of recommendations in the reviewers’ report).  
Responses have also been provided to several of the descriptions of weaknesses that were 
identified in the program in those cases when these were not included among the specific 
recommendations. 

1. Recommendation: It is evident that the department needs more tenure-track lines, and 
searches need to be closed tied to curriculum revision. The two new hires for the coming 
school year are a start, but searches for two additional lines for the following year are 
recommended. Previous failed faculty searches should not be discouraging, as this is not 
uncommon. Neither is the increasing ratio of adjunct to full-time faculty teaching courses, as 
the proper mix is to hire adjuncts to teach practical courses in areas of their professional 
expertise and experience, [while] hiring tenure-track candidates with academic credentials. 



 

  

Implementation of Recommendation: Searches are currently underway for three additional 
hires with specialties guided by the plans for future curriculum development:   1 tenure-track 
faculty member in Strategic Communication, 1 tenure-track faculty member in Digital 
Journalism, and 1 Lecturer in Digital Media Production.  Job offers have already been 
accepted by the selected candidates in both Strategic Communication and Digital Journalism, 
bringing the number of tenure-track faculty to 5 in the fall of 2019.  The two faculty hired in 
the previous search have made significant contributions to the program in the short time they 
have been part of the department, and are actively involved in planning needed curriculum 
revisions to better prepare our graduates to meet the current needs of the industry. 

2. Recommendation: A search for a senior faculty member in communication who can be hired 
as an outside chair would be beneficial for the department. While there may be motivation 
for elevating a junior faculty member from within, there is much to be gained by hiring 
someone with administrative experience in how communication departments are run, 
experience with curriculum design and student engagement, and who can serve in a 
mentoring role for junior faculty. 

Implementation of Recommendation: This recommendation has not been acted on, and is not 
strongly supported by the faculty or by the Dean/Acting Chair (in spite of the additional 
responsibilities this dual role entails).  Although the current arrangement is not ideal, there 
are risks associated with recruiting a department chair from outside that makes this a 
potentially challenging prospect.  These include the expectation of tenure and Associate 
Professor rank for a faculty member in the role of chair who has not been evaluated through 
the customary review process, and the need to orient this person to the complex history and 
relationships associated with this program.  Finally, it should be noted that the senior member 
of the current group of faculty in this program—Dr. Saman Talib—has prior administrative 
experience as Program Coordinator at Centennial College of Applied Arts & Technology in 
Toronto in addition to professional experience in the field of communication, and her deep 
knowledge of the program and the industry would make her a strong candidate for 
department chair in the near future. 

3. Recommendation: The process of curriculum revision needs to continue, including the 
development and addition of an introductory class appropriate for the major, review and 
revision of required classes, review and revision of basket requirements, and possible 
addition or [substitution] of specific tracks such as strategic communication, new media, and 
journalism and writing. Suggestions include the addition of a class on Professional 
Communication Ethics, a required class or basket requirement that covers topics that include 
globalism, intercultural communication, diversity, and race, class and gender. An alternative 
to the Internship course for students who work full time should be considered. Creative 
Writing probably belongs in English, while the speech class traditionally belongs in 
Professional Communication. 

Implementation of Recommendation: 
• Certain changes in the curriculum that anticipated these recommendations had begun 

prior to the Curriculum Review, and therefore were already being implemented at the 
time of the reviewers’ report: 



 

 
  

 
  

 

 

 

 

 

 

o Ending the dual-listing of several courses between English/Humanities and 
Professional Communications: 

▪ PCM/EGL 226 Journalism, which was redesignated as EGL 226. 
▪ PCM/EGL 301 Advanced Grammar & Vocabulary, which was 

redesignated as EGL 301. 
▪ PCM/EGL 311 Introduction to Writing for Electronic Media, which 

was redesignated as PCM 311. 
▪ PCM/SPE 331 Advanced Oral Communications, which was 

redesignated as SPE 331. 
o Removal of EGL 216 Creative Writing and EGL 226 Journalism as options 

within the “Additional Core Courses” category, made necessary to bring the 
program into compliance with the NY State Education Department minimum 
standards for upper division credits in a baccalaureate program. 

• The faculty of the department began planning for a revision of the curriculum during 
the fall semester of 2018 following receipt of the reviewers’ report, preparing CCP’s 
to revise certain courses and to create new courses addressing several of the topics 
included in this recommendation.  Included among the new courses are: 

o PCM 250 Foundations of Professional Communication, serving as the 
introductory course that was recommended by the reviewers.  Students in this 
course will learn about various aspects of the field including clear writing, 
effective oral presentations, as well as the role communication technologies 
play in today’s workplace. Students will also be asked to consider the ethics of 
communicating in the workplace (addressing the topic of ethics that was 
included in the above recommendation). 

o PCM 350 Organizational Communication, which focuses on how 
communication operates in organizations, the effects of communication on 
organizational life, and how communication can be made more efficient and 
effective in meeting personal as well as organizational goals. This course has 
been successfully offered by Dr. Talib as a Special Topics course in the 
program. 

o PCM 351 Communication Technology, providing practice in the use of 
current software applications in the field, and covering basic elements and 
theories of document layout, image editing, interaction design, and 
multimedia production. 

o PCM 353 Survey of Communication Industries, in which the history and 
significance of Mass media, Digital Media, Advertising, and Public Relations 
are covered. Students will learn of the employment opportunities available in 
these industries and how their course of study prepares them for these careers. 

o PCM 355 Visual Literacy, in which students learn both to analyze and to 
produce visuals with a variety of communicative goals and audiences. 
Students will examine the ways in which visuals shape perception and 
identity, as well as how they interact with text. This course is currently being 
offered by Dr. Fanning as a Special Topics course in the program. 



 

 
 

 

  
  

 
  

 
 

 

o PCM 455 Visualizing Data, in which students practice interpreting different 
types of data visualizations and learn how the data, visualization type, and 
audience are all factors in a successful visualization. 

• Additional issues being reviewed by the faculty include: 
o The option of a Senior Project course that meets Applied Learning criteria as 

an alternative to the internship requirement, as suggested by the reviewers. 
o Inclusion of a Public Speaking course at the 200-level (in line with the 

recommended SUNY Transfer Path for programs in Communications). 
o Redefining the two “baskets” of courses required in the program as: 

▪ Technical Electives at the 300-level (replacing “Additional Core 
Courses”) 

▪ Technical Electives at the 400-level (replacing “Additional Course 
Offerings”) 

o Realignment of certain courses in the major (such as Advanced Oral 
Communications) from core requirements to technical elective requirements. 

• Finally, an overriding issue was identified by the Professional Communications 
Department that resulted in a delay in submitting CCP’s for a number of the new 
courses listed above:  the discovery that the total number of changes introduced into 
the program under the leadership of the former chair had resulted in a 2/3 
modification of the major—far exceeding the 1/3 limit on cumulative changes in an 
academic program permitted by the NY State Education Department for 
baccalaureate programs. 
This discovery meant that a Request to Change or Adapt a Registered Program will 
be needed for the Professional Communications Program to correct for this deviation. 
Given this requirement, the decision was made to review the design of the entire 
program and to introduce many of the above recommended changes through the 
submission of this Request to Change in the fall of 2019, drawing on the expertise of 
the faculty in the program that would be available by that time. 

4. Recommendation: The department needs to continue to work on clarifying its boundaries and 
relationships with other departments. Counting outside courses towards the major is to be 
expected, and can be beneficial for students, but dual listings should be eliminated. The 
separation with English and division of courses needs to continue, and as the department 
moves into the area of new media, further discussion, coordination, and differentiation with 
Visual Communications will be necessary. 

Implementation of Recommendation. The planned review of the curriculum in the fall of 
2019 will address most of these recommendations.  The differentiation with Visual 
Communications will be carefully evaluated as part of this process, and at the same time the 
future utilization of VIS 116 and VIS 242 in the program will be examined.  As noted above, 
the dual listings of several courses between PCM and English/Humanities have already been 
discontinued. 



 [Note that the reviewers’ report contained a second recommendation numbered with #4.] 
4. Recommendation: Based on your data, there are a growing number of students who work 

full-time [or] quarter-time, and as such, an increase of online and hybrid courses may be 
needed. While face-to-face instruction is preferable, there is special relevance for online 
learning for a program in Professional Communication, especially if it includes an emphasis 
on new media and social media. 

Implementation of Recommendation: Both Dr. Talib and the more recently hired faculty 
have been actively involved in the development of online courses, so the numbers of sections 
available in this format will increase going forward.  A balance is being maintained between 
face-to-face and online sections so that both options will remain available during the fall and 
spring semester.  However, there is a high level of student demand for online sections in 
summer sessions and during January intersession, with correspondingly low enrollments in 
face-to-face sections during those terms, so it is likely that all course offerings during those 
terms will be online. 

5. Recommendation: The department needs a dedicated digital media classroom with software 
particular to its needs, and an appropriate pedagogical layout. 

Implementation of Recommendation: It is hoped that the currently available instructional 
computer laboratories in Gleeson 327 and Gleeson 328 can meet this need going forward.  
Although not explicitly stated in the recommendation, the reference to “appropriate 
pedagogical layout” is a reaction to the back-to-back arrangement of computer stations in 
both of these rooms—something that is not ideal, but apparently unavoidable in the space 
that is available.  The limited availability of classrooms makes it highly unlikely that a 
dedicated media classroom is likely to become available in the near future. 

6. Recommendation: The department needs a refurbished facility in Whitman Hall for PCM 
students or to be moved to a better facility. 

Implementation of Recommendation: It is unclear which facility in Whitman Hall is being 
referred to in this recommendation.  However, the future development of Gleeson 327 and 
Gleeson 328 cited above may meet the expectations expressed in this recommendation. 

7. Recommendation: Besides Lambda Pi Eta, faculty-sponsored extracurricular activities for 
students were not discussed, and would be important for a vibrant major and engaged student 
body. This is in part related to number of faculty, and we simply recommend that some more 
attention be given to this in the future. 

Implementation of Recommendation: A noticeable increase in extracurricular faculty 
engagement with students has already become apparent with the increase in the number of 
full-time faculty.  There is currently an online student newspaper club open to all majors, but 
as expected it would attract PCM majors, and it is hoped that a full-time faculty member in 
the department will take on the role of club advisor for that organization.  The sharing of 
departmental duties among a larger group of faculty will have an increasingly salutary effect 
on the department and its students. 



 8. Recommendation: The subject of tracking majors’ continuing education arose during our site 
visit. The faculty indicated that they have trouble with logistics—the ability to collect data 
once students leave.  While this always is challenging, it is nevertheless necessary to gather 
this vital information.  Therefore we recommend that the administration of Farmingdale State 
College provide the department with the resources it needs to collect such data. 

Implementation of Recommendation: The reviewers were apparently not made aware of the 
role of Institutional Research in this regard, although tracking alumni is a challenge for most 
curricula to begin with.  With increasing numbers of faculty, it may be possible to utilize 
social media more effectively for maintaining contact with students after they graduate. 

9. Recommendation: The department should give some consideration to external 
communications with the rest of the university, faculty, administrators, and students. This 
could take the form of an online newsletter distributed by email, or a blog, and it could 
involve students through coursework or extracurricular activities. This could serve both to 
promote the department and also to inform the college about its changing identity and 
activities. 

Implementation of Recommendation: Although there is no immediate plan to initiate such a 
communication campaign for PCM specifically, a greater level of on-campus sharing of 
information about all departments and curricula would be beneficial in general. 

There were two “Major Weaknesses of the Program” identified by the reviewers that were not 
addressed among the ten recommendations above, so those two are listed below as additional 
areas to be examined for possible corrective action going forward: 

1. The department's history, in the ways that it has hindered the major's development, which 
cannot be helped, and in the perceptions of faculty and others outside of the department, i.e., 
a general lack of awareness of the evolving state of the department. 

Response:  this is a factor that can only be overcome through the actions of the growing number 
of department faculty going forward. 

7. The department offices are unattractive and uninviting, which does not send the best message 
to students or colleagues. 

Response:  this is a valid point regarding the condition of Knapp Hall, and it is hoped that the 
Professional Communications Department can move to another location (such as Memorial Hall) 
once the hoped-for Applied Sciences Building is ready for occupancy. 



 

 

Farmingdale State College Psychology Department 

Response to Self-Study Report 2017-18 

The Psychology Department hosted its self-study review team, Drs. Melissa Gebbia (Malloy College) and 
Nicholas Salter (Ramapo College), on April 03, 2018. The self-study visit was the culmination of 5 years’ 
work administering the Applied Psychology program and evaluating its success in preparing students for 
work/education after college. 

The overall review of our program goals, objectives, offerings, assessment, and outcomes was quite 
positive. The reviewers particularly praised the comprehensiveness of the review document, the quality of 
the Program, the career preparation offered by the Program (in particular advisement and the full-year 
internship/research requirement), the regular inclusion formative assessment in our work, and the 
extraordinary dedication and hard work of the faculty. 

Despite the positive review, several areas of concern/need were identified. These concerns and 
suggestions to address them, fall into 3 broad categories: 

1. Need for additional upper-division courses and/or the development of micro-credentials 
2. Need for additional full-time faculty and an internship coordinator 
3. Consideration of modifications to Program goals 

Need for Additional Upper-Division Courses/Development of Micro-credentials 

Sections of the report that reference course offerings and/or micro-credentials: 

B.1.e: Balance of Courses 

F.3: Modification of Curriculum from prior review 

From the Review Summary: Section titled: High quality program, bullet 1 

From the Review Summary: Section titled: Administrative support, bullet 1 

Department Response: 

Number of Psychology Electives: 
The reviewers noted that including a large number of Psychology electives allows students to 
shape a program that is personalized/tailored to their professional goals. However, they expressed 
a concern that the number of Psychology elective credits might be too large and that some 
students expressed a desire to have “more of a foundational knowledge in general psychology”. 
They suggested that micro-credentialing might be a way to help students focus their coursework 
and ensure that the courses they select have a clear theme/intended outcome and noted that this 
was related to suggestions from the last self-study. 

Micro-credentials: 
The Department is dedicated to the creation of micro-credentials as a way to help our students 
acquire, demonstrate, and document their professional/graduate school preparation. Work toward 
the implementation of micro-credentialing in the Program is part of a larger Farmingdale and 
SUNY initiative. Farmingdale State College is laying the groundwork for the development of 



micro-credentials that will be offered to students across departments and professional programs. 
The goal of these credentials will be to highlight certain competencies that students earn as they 
make their way through a degree program, which will allow them to package and market their 
skills more effectively. At a college-wide level, the college has set up a campus-wide micro-
credential task force and created sub-committees that have been actively focused on areas such 
as: student engagement, faculty engagement, infrastructure and policy, marketing/identity, 
financial aid, and data collection and reporting. The subcommittees recently finalized the online 
application and have scheduled several workshops, to be held this spring semester, that will guide 
faculty through the process of micro-credential development. The goal is to open applications to 
all faculty by 10/01/2019.The Psychology Department will initiate micro-credentialing, once the 
infrastructure is in place to do so. 

Though we agree that micro-credentials will be a valuable way to help students focus their 
coursework, we disagree with the suggestion to increase the number of required courses in order 
to provide more “foundational knowledge in General Psychology”.  Ours is a Program with a 
large proportion of transfer students, primarily coming from the local Community Colleges. 
Requiring additional courses would likely prolong time-to-graduation for many of our transfer 
students, by further restricting the number of transfer courses we accept. As it currently exists, the 
requirements for 300-level courses in the major already create challenges for transfer students 
from the Community Colleges.  These students may have taken several Psychology courses at the 
200-level and the program can only accept 2, 200-level Psychology electives. We are very 
reluctant to impose any other requirements that might extend time-to-graduation like requiring 
specific courses. 

Number 300+-level Courses: 
In response to student desire, the needs of other Degree Programs, and SUNY mandates regarding 
300-level courses, the Department has worked very hard in the last 2 years to increase the number 
and variety of 300- and 400-level electives available to students, even without additional faculty. 
These have included new curriculum proposals for Sport Psychology, Atypical Development, 
Child Cognitive Development, Principles of Survey Research, History of Psychology: Study 
Abroad, The Aging Brain, and Advanced Topics in the Study of Human Mind and Cognition. The 
Department has also revised several courses to meet the expectations/requirements of 300-level 
courses. PSY 264: Biopsychology, PSY 248: Statistics, PSY260: Research Methods, and PSY 
272: Cognitive Psychology, have all been refashioned to be 300-level courses. While we agree 
that additional faculty is the only way to continue offering new courses, we feel it is important to 
recognize the work we have done to meet this need, with the resources we currently have. We 
also look forward to developing new, interdisciplinary courses as micro-credentials are developed 
and new programs (e.g., Health Promotion and Wellness, Gerontology) are added to the College’s 
offerings. 



  

Need for Additional Full-Time Faculty/Internship Coordinator, Administrative Support and 
Physical Space 

Sections of the report that reference faculty/staff needs, administrative support and space: 

B.2.a: Course Scheduling (within the Curriculum) 

C.1: Course Scheduling (as a Support Department) 

D.1.b: Sufficient Faculty Resources for Program 

D.1.g: Sufficient Support for Scholarly Activity 

D.1.i: Sufficient Adjunct Faculty/Staff Resources for Program 

D.2.a: Physical Space (Department and Faculty Offices) 

D.2.c: Physical Space (Classrooms) 

D.2.e/f: Physical Space (Lab Space) 

From the Review Summary: Section titled: High quality program, bullet 2 

Department Response: 

Course scheduling problems: 
We are meticulous in scheduling our courses so that upper-division students (those with the 
greatest restrictions in the courses they must take) will not experience scheduling conflicts. We 
“test” junior and senior student schedules to make sure that required courses do not conflict or 
will be offered in at least one additional semester before a student must graduate.  That said, it 
can be very difficult, because of the growth of the college and space limitations, to provide 
courses at the times when students most desire to take them. Further, we have not developed our 
curriculum to accommodate non-traditional students who can only take evening courses. We do 
not have adequate faculty to provide all of the required courses in duplicate during the evening 
hours. We have been very careful to advise any applicants seeking an evening program that our 
curriculum cannot, at this time, suit their needs. As noted by the reviewers, we have made 
considerable efforts to offer more courses in the online or hybrid formats to accommodate 
students with more serious time constraints. This fall, 8 of our courses will be online or hybrid. 
Six of those courses are 200+ level. 

Sufficient Faculty/Staff Resources to administer the Program: 

The limited faculty/staff resources noted by the reviewers is the single greatest threat to quality of 
the Applied Psychology Program and the well-being of the members of the Psychology 
Department.  We agree with the review committee that the members of the Department are 
having great success with limited personnel resources, but that success comes at great strain to 
individuals. We need additional personnel. The greatest need, at this point, is for an internship 
coordinator. A proposal was submitted in the fall to hire an internship coordinator. As of this 
writing, there has been conversation about how the internship needs of the department might 
otherwise be supported (through the NEXUS Center), but funding to hire a part-time Internship 
Coordinator to begin in the Fall of 2019, has yet to be provided. 



 

The Department did search for a new faculty member this year. Unfortunately, the search failed. 
However, the Administration did provide for a visiting professor to occupy the line of the failed 
search. Consequently, the Department will have one new full-time faculty member in the fall to 
assist with courses, advisement, student research mentoring, and service to the Department. We 
very much look forward to the help that this new person will provide. 

Support for Scholarly Activity: 
While we certainly appreciate the recognition by the reviewers that, in the past, support for travel, 
conference attendance, equipment, etc. has been limited, the College has done a tremendous 
amount of work in recent years to rectify this situation. Our response to the reviewers on this 
concern is that monetary support for scholarly activity and professional development has been 
substantially improved across the College though increased Department budgets, course releases, 
Professional Development grants, discretionary funds through the Deans’ Offices, and other 
campus competitive grants. 

Physical Space: 
We completely agree that the offices of the Psychology Department may be a deterrent for 
students and faculty who might otherwise join the program. The building where we are located is 
very old, outdated, and frankly, embarrassing.  However, the need for a new state-of-the-art 
Social Sciences building was recognized many years ago. A new Social Sciences building has 
been designed, with the input of faculty in the Department (to ensure the utility of the space). As 
of this writing, funding has yet to be allocated for construction, but the College Administration 
and local governmental officials have been enthusiastic, vocal, committed, advocates for the new 
space. We can only hope that the State can find the resources. In the meantime, there are plans in 
place to renovate Knapp Hall.  While those plans to not include the Psychology Department 
offices, the façade and first floor of Knapp Hall will undergo significant improvement, improving 
the overall quality, appearance and accessibility of the building. 

Consideration of Modifications to Program Outcome Goals 

Sections of the report that reference course offerings and/or micro-credentials: 

A.3: Learning Outcomes 

From the Review Summary: Section titled: Data Driven 

Department Response: 

Learning outcomes: 

We believe there is some confusion in the review document about the difference between Applied 

Psychology Program learning outcomes (of which there are three) and Psychology Department 

goals and objectives (of which there are nine). 

As noted by the self-study reviewers, the Department made an attempt to streamline and clarify 
its Department goals and objectives after the previous self-study review, not the Program goals. 
The Program goals have remained virtually unchanged since the inception of the program. 



 

 

 

   

Applied Psychology (BS) Program Outcomes: 
• Graduates will have the knowledge and skill to successfully conduct and report research 

in Applied Psychology. 
• Graduates will demonstrate technical competence with regard to general psychological 

concepts and theories as well as the content and technologies of Applied Psychology. 
• Graduates will possess the competencies required to perform entry level positions in business and 

human resource management. 

We very much agree that both the Program and Department goals should have a strong connection to 
the Guidelines for the Undergraduate Psychology Major outlined by the American Psychological 
Association, the primary organization overseeing education in the discipline. The reviewers 
specifically note that we do not currently have outcomes that reflect APA Goal 2: Scientific Inquiry 

and Critical Thinking and Goal 3: Ethical and Social Responsibility in a Diverse World. We note that 
while the Program outcomes do not specifically address these 2 goals, the Department goals and 
objectives were specifically designed to be consistent with the APA Guidelines and do reflect these 
goals. Below are the Department Goals and Objectives which, we believe, embody these two APA 
Goals: 

Psychology Department Goals and Objectives 

I. To provide students with a broad academic foundation, which includes an appreciation of 

culture, ethics, aesthetics, citizenship, cultural diversity, and the interrelationships among the 

applied arts and sciences, technologies, and society. 

A. Increase awareness of cultural, racial, ethnic, religious, gender, and sexuality diversity and 

foster students’ intercultural competencies. 

B. Offer courses that fulfill the Writing in the Disciplines requirement 

1. Continue to offer courses with a strong emphasis on writing. 

2. Implement a program that suffuses standardized, developmental writing assignments across 

the Applied Psychology Curriculum. 

C. Increase students’ understanding of and compliance with ethical guidelines in the practice of 
psychological research and other areas of applied intervention. 

III. To provide a stimulating environment that results in student learning. 

A. Expand instructional methods to enhance student learning and engagement and apply 

innovative technology to teaching/learning experiences. 

1. Explore innovative teaching methods for use in the classroom including but not limited to 

flipped classrooms, applied learning experiences, online/hybrid courses, travel courses, etc. 

2. Apply for teaching and technology grants, as appropriate. 

3. Use cutting-edge technology (hardware and software), as appropriate, for both educational 

and research purposes. 



 
 

 

B. Establish specific learning objectives, conduct periodic assessments of student learning, assess 

general education courses, and make appropriate modifications when appropriate. 

C. Continue to offer research opportunities, conference presentation opportunities, and 

publication opportunities to students in the Program as well as interested students in other 

curricula. 

D. Continue to offer courses that stimulate the development of critical thinking, promote an 

understanding of scientific principles and methods, and enhance each student’s sense of self 
within the context of one’s own as well as other cultures. 

VII. To foster an open and transparent campus environment in order to maintain the integrity 

of the Mission of the College. 

A. The Department will support, implement, and enforce the policies of the College in accordance 

with ethical practice and with primary concern for the best interests of the students. 

B. Psychology Department faculty will serve as a resource for the general public as well as the 

campus community regarding mental health issues, human resources, and the social services 

available on Long Island 

IX. To encourage students to aspire to be exemplary citizens, scholars, professionals, and 

leaders in society. 

A. Continue to encourage students to participate in the Psychology Club and Psi Chi, the 

international honor society in Psychology. 

B. Continue to recognize students’ scholarship, service, academic achievement and leadership 
through Departmental awards (recognition of outstanding academic performance and 

scholarship), Psi Chi (recognition of outstanding academic performan89ce, leadership), and the 

Gallery of Student Projects (showcasing professional work, applied learning experiences, and 

research skills). 

C. Faculty will engage in student mentoring, in addition to regular advisement and formal senior 

project experiences, as needed. 

Confusion about Departmental vs. Programmatic outcomes/objectives aside, there may be merit 
in including additional learning outcomes for the Program. Though we have some concerns about 
how we might validly assess Ethical and Social Responsibility in a Diverse World during an 
undergraduate career, a conversation about additional program goals is a good conversation to 
have. It may result in innovative ideas and programs to improve student learning, career success, 
and ethical behavior. Consequently, the Department will discuss whether and what it might add to 
its Program learning outcomes. 

Additional Reviewer Concerns 

There were two additional criticisms that do not seem to have a clear connection to the other areas noted 
above. They will be addressed here. 

From the Review Summary: Section titled: High quality program, bullet 3, regarding advisement 



  
    

Department Response: 

Advisement: Without noting any specific problems, the reviewers suggested a review of 
advisement procedures to make certain that “all faculty advisors are consistent in their messaging 
around course requirements”. This kind of review of procedures and advisor training is already a 
part of our regular advisement process. Each semester, before and during advisement, the 
Program Director compiles training materials, updates to the curriculum, and information 
addressing emerging problems/concerns (Degree works, prerequisite changes, new courses, Gen 
Ed changes, placement issues, minor requirements, course sequencing, etc.), to ensure that all 
faculty are adequately informed and prepared to consistently and accurately advise students. 
Though there are always problems, we have found that advising problems are minimal and 
idiosyncratic. We believe that our system for advisement does a good job ensuring consistent, 
high-quality advising. 

From the Review Summary: Section titled: Engagement of the Faculty, regarding standardizing of 
course content/learning outcomes for assessment, particularly when multiple sections are taught. 

Department Response: 

Standardized Learning Outcomes: The Department very much agrees with the reviewers that 
we should continue to standardize content and learning outcomes in courses for which there are 
multiple sections administered every semester.  We believe this to be particularly important when 
there are many sections taught by adjunct faculty.  We have, and will continue to, implement and 
assess this standardization, gradually, as part of our annual assessment. 



   
         

   

  

 

 

 

Assessment of Academic Programs 2018/2019 Summary Report 

Assessment of student learning was conducted within the academic programs and courses offered by departments 
that support the College’s majors. During the 2018-2019 academic year, a total of thirty-three assessment reports 
were received among the four Schools. FSC’s first master’s degree program in the School of Engineering Technology, 
MS in Technology Management, submitted an initial assessment with baseline data for the assessment of graduate-
level outcomes. 

Consistent with previous year assessments, a minimum of two student learning outcomes were selected and 
mapped to program or department outcomes that were aligned with the College goals. For each student learning 
outcome on the department’s assessment plan, a direct measure of student learning was specified along with 
student population and criteria for success. In November 2018, completed assessment plans were submitted by the 
Chairs for review by the academic assessment subcommittee that reported the progress directly to the Assessment 
Advisory Board (AAB). Timely feedback was provided so assessment activities could be carried out by the faculty 
throughout the academic year. 

In June 2019, final assessment reports were uploaded to the blackboard course management system. Action plans 
for the next cycle were outlined on section five of the Nichols model assessment report form for those outcomes 
where the criteria for success did not reach the expected targets. These action plans, or “closing the loop” activities, 
proposed the strategies to improve student success in the next assessment cycle. In order to reinforce the link 
between assessment and resource allocation, faculty were encouraged to document the physical resources that 
were requested in their department budget to support the reassessment activities. 

Reassessment activities that were conducted in programs and departments were carried out based on plans derived 
from previous year findings.  Current year progress was summarized with the departmental actions that were taken 
and the data that reflected the year to year change in student performance. Conclusions of reassessment activities 
described the overall impact of assessment driven changes and whether the effectiveness of those changes were 
significant enough to meet the established targets. For those outcomes that remained below the expected target, 
further actions to continue the cycle of continuous improvement in student learning were proposed. 

Throughout the year, the Academic Program Assessment subcommittee liaisons from the four Schools assisted 
program and department faculty as they implemented their assessment plans. To further enhance assessment 
practices at the College, the following actions were taken in 2018-2019: 

• At the request of the AAB, four new Critical Thinking and Information Management (CT/IM) 
assessment liaisons were recruited, trained and added to the Academic Program Assessment 
subcommittee. The new liaisons were trained to oversee the assessment of Critical Thinking & 
Information Management, two SUNY competencies infused throughout the curriculum. A timeline 
and procedure, rubrics and reporting forms were developed to facilitate the CT/IM assessment 
process in 2019-2020. 

• The new CT/IM liaisons developed a plan to expand the existing library information literacy program 
to faculty in four schools which was originally used as a pilot program for faculty and students in the 
English department. The library program had been used to assess the competency of Information 
Management and was extended to all faculty who use library instruction in their classes beginning 
2019-2020. Results will be reported in the next assessment cycle. 

• The Annual CTLT Conference was held on Friday, October 12, 2018 in the Campus Ballroom. Dr. Jodi 
Levine Laufgraben, Vice Provost for Academic Affairs, Assessment & Institutional Research at Temple 
University, was the keynote speaker. The theme of the conference was Outcomes-driven Learning.  
Approximately 75 FSC faculty were in attendance. 



 

 

 

 
 

 

 

 

• A survey that requested information on highlights of assessment activities across multiple years was 
distributed to programs and departments.  Survey results were compiled into a table for the Middle 
States Self-Study report. 

• The archives of individual program and department assessment reports from three years, 2015-16, 
2016-17, and 2017-18, were compiled into three user-friendly interactive documents and posted to 
the intranet for use by all faculty. 

Reassessment (Closing/Continuing the Loop) Activities Analysis 

The percentage of programs and departments that closed or continued the loop on their assessments increased 
during the most recent four-year period. These data show faculty were actively engaged in relevant and meaningful 
assessment activities with a strong commitment to continuous improvement in teaching and learning: 

School 
Programs & Departments Conducting Closing or 
Continuing the Loop Reassessments* 

2015-2016 2016-2017 2017-2018 2018-2019 

Arts & Sciences 33% 
(4 of 12) 

40% 
(4 of 10) 

50% 
(5 of 10) 

45% 
(5 of 11) 

Business 25% 
(1 of 4) 

38% 
(3 of 8) 

63% 
(5 of 8) 

100% 
(7 of 7) 

Engineering Technology 20% 
(2 of 10) 

50% 
(4 of 8) 

36% 
(5 of 14) 

55% 
(6 of 11) 

Health Sciences 80% 
(4 of 5) 

100% 
(5 of 5) 

75% 
(3 of 4) 

75% 
(3 of 4) 

Total percent performing reassessment 35% 
(11 of 31) 

52% 
(16 of 31) 

50% 
(18 of 36) 

64% 
(21 of 33) 

* New programs and programs in self-study were not required to submit annual assessment reports. Information obtained from 
the annual Academic Program & Department Assessment Report archive documents. 

Committee Recommendations 

The Academic Programs Assessment Subcommittee makes the following recommendations to the AAB to further 
enhance the culture of academic assessment at the College: 

• Provide training and workshops for new faculty to convey practices on the assessment of student learning 
outcomes and prepare them to conduct meaningful assessments. 

• Continue to offer grant funds to support faculty research in assessment initiatives. 

• Research attainable assessment data management systems so that assessment data can be compiled, 
summarized, analyzed and permanently stored on a software management platform. 

• Create a process to assist programs and departments with developing student outcomes in community 
engagement that will be used for future assessments. 

• Continue to expand the Critical Thinking assessment model to document the extent to which this SUNY 
competency is met throughout the curriculum. 

• Further expand the library assessment pilot program to support the assessment of Information 
Management. 

Assessment activities in all four schools, sorted alphabetically by program and department, were summarized in the 
attached Appendix. Student learning outcomes were aligned to both program and College goals.  Results of current 
year assessment activities were summarized in the action plan column along with action plans for reassessment in 
the next cycle (2019-20). Results of reassessment activities that compared previous year findings (2017-18) to the 
current year were described under the column heading for reassessed outcomes. 



 

 

 

 

 

 

 

2018/2019 Campus Annual Assessment Report Appendices 

Appendix A – Academic Programs & Departments Annual Assessment Reports Summaries 

Appendix B – Functional Area: Academic Affairs Annual Assessment Reports Summary 

Appendix C – Functional Area: Student Affairs Annual Assessment Reports Summary 

Appendix D – Functional Area: Institutional Advancement Annual Assessment Reports Summary 

Appendix E – Functional Area: Administration & Finance Annual Assessment Reports Summary 

Appendix F – Functional Area: Development & Alumni Engagement Annual Assessment Reports Summary 

Appendix G – New Critical Thinking/Information Management Assessment Documents 
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Critical Thinking/Information Management Assessment Timeline 


2019-2020 Assessment Cycle 


 


 


Time frame Activity Responsible Party 
 
 
 


October 2019 


• Communication to Deans/Chairs to 
initiate the cycle of assessment for 
2019-2020.   


M. Goodstone 


• Selection of program participants for 
CT/IM assessment.  


• Critical Thinking and Information 
Management curriculum map is 
updated with new courses/assignments 


• Train/Assist program faculty on CT/IM 
assessment procedures.   


CT/IM Liaisons 


November 2019 • CT/IM Assessment plans submitted. 
   


Program Chair/Faculty 


Fall 2019– Spring 
2020 


• Assessment activities conducted by 
departments 


Program Chair/Faculty 


May 2020 • Provide assistance with analysis of data 
and reporting 


• CT/IM assessment reports are 
submitted  


CT/IM Liaisons & 
Program Chair/Faculty 


May 2020 • Summarize the assessment findings 


• Analyze findings and propose 
recommendations  


CT/IM Committee 


Summer-Fall 
2020 


• Executive Summary is prepared for the 
Assessment Advisory Board 


• Evaluation of the CT/IM process and 
recommendations for improvement 


CT/IM Committee 


 







Critical Thinking Rubric 


Learning Objective 1:  Students will identify, analyze, and evaluate arguments as they occur in their own and other’s work.  


 Exceeding Meeting Approaching Not Meeting 


1. Identification of 


Target Argument 


Identifies the target 


argument(s) and clearly 


distinguishes it from any 


extraneous elements such 


as expressions of opinion 


and descriptions of events. 


Identifies the target 


argument(s) 


Identifies the target 


argument(s) but includes 


extraneous elements such 


as expressions of opinion 


and descriptions of events 


Does not isolate the 


argument(s) from 


extraneous elements in the 


text 


2.  Articulation of 


Argument’s Conclusion 


Carefully articulates the 


argument’s conclusion, 


clearly distinguishes it 


from its premises and 


identifies most relevant 


definitions and/or hidden 


assumptions. 


Distinguishes the 


argument’s conclusion 


from its premises and 


some effort is made to 


identify relevant 


definitions and/or hidden 


assumptions. 


Distinguishes the 


argument’s conclusion 


from its premises, but 


little effort is made to 


identify relevant 


definitions and/or hidden 


assumptions. 


Does not identify the 


argument’s conclusion or 


distinguish it sufficiently 


from the premises and 


little or no effort is made 


to identify relevant 


definitions or hidden 


assumptions. 


3. Sufficiency of 


Argument’s Premises 


Clearly and correctly 


assesses whether the 


argument’s premises 


provide sufficient logical 


support for the conclusion, 


independently of whether 


the premises are true. 


Correctly assesses whether 


the argument’s premises 


provide sufficient logical 


support for the conclusion, 


independently of whether 


the premises are true. 


Attempts to assess 


whether the argument’s 


premises provide 


sufficient logical support 


for the conclusion, 


independently of whether 


the premises are true. 


Does not address whether 


the argument’s premises 


provide sufficient logical 


support for the conclusion, 


independently of the truth 


of the conclusion. 


4. Reasonableness of 


Argument’s Premises 


Clearly and correctly 


assesses the 


reasonableness of the 


premises, including the 


credibility of their sources 


(e.g., observation, 


testimony, measurement, 


experiment, etc.), 


independently of whether 


the premises support the 


conclusion. 


Correctly assesses the 


reasonableness of the 


premises, including the 


credibility of their sources, 


independently of whether 


they support the 


conclusion. 


Attempts to assess the 


reasonableness of the 


argument’s premises, but 


little effort is made to 


consider the credibility of 


the premises’ sources. 


Does not consider whether 


the premises are 


reasonable to believe, 


independently of whether 


they support the 


conclusion or else no 


effort is made to evaluate 


the credibility of the 


premises’ sources. 


 







Critical Thinking Rubric 


Learning Objective 2:  Students will develop well-reasoned arguments.  


 Exceeding Meeting Approaching Not Meeting 


1. Statement of 


Conclusion 


Develops a clearly 


articulated argument, 


using evidence and/or 


systematic logical 


reasoning in support of a 


conclusion or point of 


view. 


Presents an argument 


using evidence and /or 


logical reasoning in 


support of a point of view 


States a conclusion or 


point of view but does not 


organize the evidence or 


reasons in a logically 


adequate way 


Does not clearly state a 


conclusion or point of 


view or else little or no 


supporting reasoning or 


evidence is presented. 


2. Identification of 


Alternative Views 


Identifies relevant 


qualifications or 


objections or alternative 


points of view and 


prioritizes evidence and/or 


reasons in support of the 


conclusion 


Identifies some 


qualifications or 


objections or alternative 


points of view 


Does not clearly identify 


or respond to relevant 


objections or alternative 


points of view. 


Makes no attempt to 


recognize or respond to 


objections or alternative 


points of view 


3. Description of 


Relevance / Significance 


Describes the broader 


relevance, significance or 


context of the issue and/or 


applies the reasoning to a 


novel problem. 


Describes the broader 


relevance, significance of 


context and/or applies the 


reasoning to a novel 


problem. 


Does not adequately 


describe the broader 


relevance or significance 


or apply the reasoning to a 


novel problem. 


Makes no attempt to 


describe the broader 


relevance or significance 


or to apply the reasoning 


to a novel problem. 


 







Information Management Rubric 


Learning Objective 1:  Perform the basic operations of personal computer use  


 Exceeding Meeting Approaching Not Meeting 


1. Access/Operate Utilization of relevant FSC 


student facing systems (e.g. 


OASIS, DegreeWorks, 


Library databases, 


blackboard), connects to 


Wifi networks as necessary. 


Demonstrates knowledge to 


perform basic PC 


troubleshooting (e.g., use of 


Task Manager for non-


responding programs) and 


contacts Helpdesk as 


appropriate. 


Utilization of FSC 


student facing systems 


and connects to WiFi as 


necessary.  


Utilization of FSC student 


facing systems for devices 


already connected to a 


network. 


Unable to access one or 


more FSC student facing 


systems.  


2.  Document Processing Utilization of work product 


appropriate software (e.g. 


Word, PPT, Excel, Acrobat) 


to create documents that are 


professional in appearance 


and incorporate mixed 


content such as tables, text 


and graphics.  


Utilization of work 


product appropriate 


software (Word, PPT, 


Excel, Acrobat) to create 


documents that are 


professional in 


appearance though may 


have a few minor flaws 


such as imperfect 


margins, mis-matched 


font, or an occasional 


pagination issue. 


Utilization of document 


software to create a work 


product but document 


requires significant 


revision to address 


formatting issues, content 


may be more appropriate 


for a different display 


(graph vs. table).   


Not able to access work 


product appropriate 


software.  Documents are 


created from email, 


notepad or other limited 


platform.   


3. Email Uses email to read, forward, 


respond to and initiate 


original email messages.  


Demonstrates appropriate 


use of reply all, CC, 


attachments and other 


features.  Manages email 


through folders, archiving 


and appropriate deleting. 


Uses email to read, 


forward, respond to and 


initiate original email 


messages.  Demonstrates 


appropriate use of reply 


all, CC, attachments and 


other features.   


Receives and sends emails 


appropriately but 


demonstrates difficulty 


with one or more 


advanced functions such 


as attachments, 


appropriate use of reply 


all.  


No use of email or 


inappropriate use of email. 







Information Management Rubric 


 


 


Learning Objective 2:  Understand and use basic research techniques  


 Exceeding Meeting Approaching Not Meeting 


1. Determine nature and 


extent of information 


needed 


Effectively defines the 


scope of the research 


question. Fully determines 


key concepts to answer the 


research question and 


introduces information 


sources that meets the 


information need. 


Defines the scope of the 


research question.  Key 


concepts are identified.  


Defines the scope of the 


research question 


incompletely (parts are 


missing, remains too 


broad, too narrow, etc.) 


Key concepts are 


identified but may be 


incomplete. 


Does not define the scope 


of the research question. 


Key concepts are not 


identified.  


2. Access and use 


information ethically 


and legally 


Fully and correctly 


attributed without errors.  


Demonstrates a full 


understanding of the 


ethical and legal 


restrictions of the use of 


published, confidential, 


and /or proprietary 


information. 


Good attempt at 


attribution, but with some 


minor errors. 


Attempted to make proper 


attribution, but with some 


major errors. 


Failure to properly 


attribute information used. 


Plagiarism. 


 


 


 


 


 


 


 


 







Information Management Rubric 


Learning Objective 3:  Locate, evaluate and synthesize information from a variety of sources  


 Exceeding Meeting Approaching Not Meeting 


1. Locate Identifies information 


using effective, well 


designed search strategies. 


Locates and uses and most 


appropriate information 


sources. 


Identifies information 


using a variety of search 


strategies and uses 


relevant information 


sources. Demonstrates 


ability to refine searches. 


Identifies information 


using simple search 


strategies, retrieves 


information from limited 


and similar sources. 


Identifies information 


randomly, retrieves 


information that lacks 


relevance and quality. 


Sources not credible, 


timely, or relevant to 


topic. 


2. Evaluate Provides comprehensive 


information and sources 


for the topic/question at 


hand. 


Choses a variety of 


information sources that 


are acceptable and 


appropriate for the topic. 


Choses a variety of 


information sources.  


Selects sources using 


basic search criteria, but 


search results not fully 


developed. Types of 


information (sources) 


selected partially relate to 


concepts or answer the 


research question. 


Choses very few sources. 


Information from sources 


do not show ability to 


critically evaluate. Extent 


of information does not 


show relevance to the 


research question. 


3. Synthesize Insightfully and accurately 


relates sources to each 


other and/or the topic; 


forms new concepts or 


hypotheses and evolves 


the information search 


based on connections 


between information 


obtained.   


Relates sources to each 


other and/or to the topic; 


accurately and concisely 


interprets information 


obtained. 


Relates some sources to 


each other and/or the 


topic, or does so 


imprecisely or in ways 


that are tangentially 


related.  


Does not relate sources to 


each other and/or the 


topic; misinterprets the 


connections between 


information obtained.  
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Critical Thinking/Information Management Assessment:    PLAN       REPORT  
 


Program/Department: __________________________       Academic Year: _________________ 


Submitted by: _________________________________ 


 


Critical Thinking Assessment 


Definition:  A habit of mind characterized by the comprehensive exploration of issues, ideas, artifacts, and events before accepting or formulating an opinion or 


conclusion. 


 


Assessment of Learning Objective (LO) 1: 


• Students will identify, analyze, and evaluate arguments as they occur in their own or others work 


 
 


Course* 


 
 


Assignment* 


 
Assessment Information 


 
Assessment Results** 


 
Outcome 


 
Students 


Assessed (n) 


 
Meeting or 
Exceeding 


Standards (n) 


 
Approaching 
Standards (n) 


 
Not Meeting 
Standards (n) 


 
 
 
 


 
 
 
 
 


Identification of Target Audience     


Articulation of Argument’s Conclusion     


Sufficiency of Argument’s Premises     


Reasonableness of Argument’s Premises     


Assessment Driven Changes to be Made: 
 
 
 
 


*course and assignment information are obtained from the Critical Thinking and Information Management Map on the Assessment Webpage 
**Critical Thinking Assessment rubric must be used to evaluate student work. Include raw data (n).   
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Assessment of Learning Objective (LO) 2: 


• Learning Objective (LO) 2:  Students will develop well reasoned arguments 


 


 
 


Course* 


 
 


Assignment* 


 
Assessment Information 


 
Assessment Results** 


 
Outcome 


 
Students 


Assessed (n) 


 
Meeting or 
Exceeding 


Standards (n) 


 
Approaching 
Standards (n) 


 
Not Meeting 
Standards (n) 


 
 
 
 


 
 
 
 


Statement of Conclusion     


Identification of Alternative Views     


Description of Relevance/Significance     


Assessment Driven Changes to be Made: 
 
 
 
 


*course and assignment information are obtained from the Critical Thinking and Information Management Map on the Assessment Webpage 
**Critical Thinking Assessment rubric must be used to obtain assessment results. Include raw data (n).   
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Information Management Assessment 


 


Definition: The ability to know when there is a need for information, to be able to identify, locate, evaluate, and effectively and responsibly use and share that 


information for the problem at hand. 


 


Assessment of Learning Objective (LO) 1: 


• Students will perform the basic operations of personal computer use 


 
 


Course* 


 
 


Assignment* 


 
Assessment Information 


 
Assessment Results** 


 
Outcome 


 
Students 


Assessed (n) 


 
Meeting or 
Exceeding 


Standards (n) 


 
Approaching 
Standards (n) 


 
Not Meeting 
Standards (n) 


 
 
 
 


 
 
 
 


Access/Operate     


Document Processing     


Email     


Assessment Driven Changes to be Made: 
 
 
 
 


*course and assignment information are obtained from the Critical Thinking and Information Management Map on the Assessment Webpage 
** Information Management Assessment rubric must be used to obtain assessment results. Include raw data (n).   
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Assessment of Learning Objective (LO) 3: 


• Students will locate, evaluate, and synthesize information from a variety of sources 


 


 
 


Course* 


 
 


Assignment* 


 
Assessment Information 


 
Assessment Results** 


 
Outcome 


 
Students 


Assessed (n) 


 
Meeting or 
Exceeding 


Standards (n) 


 
Approaching 
Standards (n) 


 
Not Meeting 
Standards (n) 


 
 
 
 


 
 
 
 


Locate     


Evaluate     


Synthesize     


Assessment Driven Changes to be Made: 
 
 
 
 


*course and assignment information are obtained from the Critical Thinking and Information Management Map on the Assessment Webpage 
** Information Management Assessment rubric must be used to obtain assessment results. Include raw data (n).   
 


 





		CT-IM timeline

		CT-IM Critical Thinking (CT) Rubric -Final (1)

		CT-IM Info Management (IM) Rubric Final

		CT-IM Assessment Report Template






Critical Thinking/Information Management Assessment Timeline 


2019-2020 Assessment Cycle 


 


 


Time frame Activity Responsible Party 
 
 
 


October 2019 


• Communication to Deans/Chairs to 
initiate the cycle of assessment for 
2019-2020.   


M. Goodstone 


• Selection of program participants for 
CT/IM assessment.  


• Critical Thinking and Information 
Management curriculum map is 
updated with new courses/assignments 


• Train/Assist program faculty on CT/IM 
assessment procedures.   


CT/IM Liaisons 


November 2019 • CT/IM Assessment plans submitted. 
   


Program Chair/Faculty 


Fall 2019– Spring 
2020 


• Assessment activities conducted by 
departments 


Program Chair/Faculty 


May 2020 • Provide assistance with analysis of data 
and reporting 


• CT/IM assessment reports are 
submitted  


CT/IM Liaisons & 
Program Chair/Faculty 


May 2020 • Summarize the assessment findings 


• Analyze findings and propose 
recommendations  


CT/IM Committee 


Summer-Fall 
2020 


• Executive Summary is prepared for the 
Assessment Advisory Board 


• Evaluation of the CT/IM process and 
recommendations for improvement 


CT/IM Committee 


 







Critical Thinking Rubric 


Learning Objective 1:  Students will identify, analyze, and evaluate arguments as they occur in their own and other’s work.  


 Exceeding Meeting Approaching Not Meeting 


1. Identification of 


Target Argument 


Identifies the target 


argument(s) and clearly 


distinguishes it from any 


extraneous elements such 


as expressions of opinion 


and descriptions of events. 


Identifies the target 


argument(s) 


Identifies the target 


argument(s) but includes 


extraneous elements such 


as expressions of opinion 


and descriptions of events 


Does not isolate the 


argument(s) from 


extraneous elements in the 


text 


2.  Articulation of 


Argument’s Conclusion 


Carefully articulates the 


argument’s conclusion, 


clearly distinguishes it 


from its premises and 


identifies most relevant 


definitions and/or hidden 


assumptions. 


Distinguishes the 


argument’s conclusion 


from its premises and 


some effort is made to 


identify relevant 


definitions and/or hidden 


assumptions. 


Distinguishes the 


argument’s conclusion 


from its premises, but 


little effort is made to 


identify relevant 


definitions and/or hidden 


assumptions. 


Does not identify the 


argument’s conclusion or 


distinguish it sufficiently 


from the premises and 


little or no effort is made 


to identify relevant 


definitions or hidden 


assumptions. 


3. Sufficiency of 


Argument’s Premises 


Clearly and correctly 


assesses whether the 


argument’s premises 


provide sufficient logical 


support for the conclusion, 


independently of whether 


the premises are true. 


Correctly assesses whether 


the argument’s premises 


provide sufficient logical 


support for the conclusion, 


independently of whether 


the premises are true. 


Attempts to assess 


whether the argument’s 


premises provide 


sufficient logical support 


for the conclusion, 


independently of whether 


the premises are true. 


Does not address whether 


the argument’s premises 


provide sufficient logical 


support for the conclusion, 


independently of the truth 


of the conclusion. 


4. Reasonableness of 


Argument’s Premises 


Clearly and correctly 


assesses the 


reasonableness of the 


premises, including the 


credibility of their sources 


(e.g., observation, 


testimony, measurement, 


experiment, etc.), 


independently of whether 


the premises support the 


conclusion. 


Correctly assesses the 


reasonableness of the 


premises, including the 


credibility of their sources, 


independently of whether 


they support the 


conclusion. 


Attempts to assess the 


reasonableness of the 


argument’s premises, but 


little effort is made to 


consider the credibility of 


the premises’ sources. 


Does not consider whether 


the premises are 


reasonable to believe, 


independently of whether 


they support the 


conclusion or else no 


effort is made to evaluate 


the credibility of the 


premises’ sources. 


 







Critical Thinking Rubric 


Learning Objective 2:  Students will develop well-reasoned arguments.  


 Exceeding Meeting Approaching Not Meeting 


1. Statement of 


Conclusion 


Develops a clearly 


articulated argument, 


using evidence and/or 


systematic logical 


reasoning in support of a 


conclusion or point of 


view. 


Presents an argument 


using evidence and /or 


logical reasoning in 


support of a point of view 


States a conclusion or 


point of view but does not 


organize the evidence or 


reasons in a logically 


adequate way 


Does not clearly state a 


conclusion or point of 


view or else little or no 


supporting reasoning or 


evidence is presented. 


2. Identification of 


Alternative Views 


Identifies relevant 


qualifications or 


objections or alternative 


points of view and 


prioritizes evidence and/or 


reasons in support of the 


conclusion 


Identifies some 


qualifications or 


objections or alternative 


points of view 


Does not clearly identify 


or respond to relevant 


objections or alternative 


points of view. 


Makes no attempt to 


recognize or respond to 


objections or alternative 


points of view 


3. Description of 


Relevance / Significance 


Describes the broader 


relevance, significance or 


context of the issue and/or 


applies the reasoning to a 


novel problem. 


Describes the broader 


relevance, significance of 


context and/or applies the 


reasoning to a novel 


problem. 


Does not adequately 


describe the broader 


relevance or significance 


or apply the reasoning to a 


novel problem. 


Makes no attempt to 


describe the broader 


relevance or significance 


or to apply the reasoning 


to a novel problem. 


 







Information Management Rubric 


Learning Objective 1:  Perform the basic operations of personal computer use  


 Exceeding Meeting Approaching Not Meeting 


1. Access/Operate Utilization of relevant FSC 


student facing systems (e.g. 


OASIS, DegreeWorks, 


Library databases, 


blackboard), connects to 


Wifi networks as necessary. 


Demonstrates knowledge to 


perform basic PC 


troubleshooting (e.g., use of 


Task Manager for non-


responding programs) and 


contacts Helpdesk as 


appropriate. 


Utilization of FSC 


student facing systems 


and connects to WiFi as 


necessary.  


Utilization of FSC student 


facing systems for devices 


already connected to a 


network. 


Unable to access one or 


more FSC student facing 


systems.  


2.  Document Processing Utilization of work product 


appropriate software (e.g. 


Word, PPT, Excel, Acrobat) 


to create documents that are 


professional in appearance 


and incorporate mixed 


content such as tables, text 


and graphics.  


Utilization of work 


product appropriate 


software (Word, PPT, 


Excel, Acrobat) to create 


documents that are 


professional in 


appearance though may 


have a few minor flaws 


such as imperfect 


margins, mis-matched 


font, or an occasional 


pagination issue. 


Utilization of document 


software to create a work 


product but document 


requires significant 


revision to address 


formatting issues, content 


may be more appropriate 


for a different display 


(graph vs. table).   


Not able to access work 


product appropriate 


software.  Documents are 


created from email, 


notepad or other limited 


platform.   


3. Email Uses email to read, forward, 


respond to and initiate 


original email messages.  


Demonstrates appropriate 


use of reply all, CC, 


attachments and other 


features.  Manages email 


through folders, archiving 


and appropriate deleting. 


Uses email to read, 


forward, respond to and 


initiate original email 


messages.  Demonstrates 


appropriate use of reply 


all, CC, attachments and 


other features.   


Receives and sends emails 


appropriately but 


demonstrates difficulty 


with one or more 


advanced functions such 


as attachments, 


appropriate use of reply 


all.  


No use of email or 


inappropriate use of email. 







Information Management Rubric 


 


 


Learning Objective 2:  Understand and use basic research techniques  


 Exceeding Meeting Approaching Not Meeting 


1. Determine nature and 


extent of information 


needed 


Effectively defines the 


scope of the research 


question. Fully determines 


key concepts to answer the 


research question and 


introduces information 


sources that meets the 


information need. 


Defines the scope of the 


research question.  Key 


concepts are identified.  


Defines the scope of the 


research question 


incompletely (parts are 


missing, remains too 


broad, too narrow, etc.) 


Key concepts are 


identified but may be 


incomplete. 


Does not define the scope 


of the research question. 


Key concepts are not 


identified.  


2. Access and use 


information ethically 


and legally 


Fully and correctly 


attributed without errors.  


Demonstrates a full 


understanding of the 


ethical and legal 


restrictions of the use of 


published, confidential, 


and /or proprietary 


information. 


Good attempt at 


attribution, but with some 


minor errors. 


Attempted to make proper 


attribution, but with some 


major errors. 


Failure to properly 


attribute information used. 


Plagiarism. 


 


 


 


 


 


 


 


 







Information Management Rubric 


Learning Objective 3:  Locate, evaluate and synthesize information from a variety of sources  


 Exceeding Meeting Approaching Not Meeting 


1. Locate Identifies information 


using effective, well 


designed search strategies. 


Locates and uses and most 


appropriate information 


sources. 


Identifies information 


using a variety of search 


strategies and uses 


relevant information 


sources. Demonstrates 


ability to refine searches. 


Identifies information 


using simple search 


strategies, retrieves 


information from limited 


and similar sources. 


Identifies information 


randomly, retrieves 


information that lacks 


relevance and quality. 


Sources not credible, 


timely, or relevant to 


topic. 


2. Evaluate Provides comprehensive 


information and sources 


for the topic/question at 


hand. 


Choses a variety of 


information sources that 


are acceptable and 


appropriate for the topic. 


Choses a variety of 


information sources.  


Selects sources using 


basic search criteria, but 


search results not fully 


developed. Types of 


information (sources) 


selected partially relate to 


concepts or answer the 


research question. 


Choses very few sources. 


Information from sources 


do not show ability to 


critically evaluate. Extent 


of information does not 


show relevance to the 


research question. 


3. Synthesize Insightfully and accurately 


relates sources to each 


other and/or the topic; 


forms new concepts or 


hypotheses and evolves 


the information search 


based on connections 


between information 


obtained.   


Relates sources to each 


other and/or to the topic; 


accurately and concisely 


interprets information 


obtained. 


Relates some sources to 


each other and/or the 


topic, or does so 


imprecisely or in ways 


that are tangentially 


related.  


Does not relate sources to 


each other and/or the 


topic; misinterprets the 


connections between 


information obtained.  
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Critical Thinking/Information Management Assessment:    PLAN       REPORT  
 


Program/Department: __________________________       Academic Year: _________________ 


Submitted by: _________________________________ 


 


Critical Thinking Assessment 


Definition:  A habit of mind characterized by the comprehensive exploration of issues, ideas, artifacts, and events before accepting or formulating an opinion or 


conclusion. 


 


Assessment of Learning Objective (LO) 1: 


• Students will identify, analyze, and evaluate arguments as they occur in their own or others work 


 
 


Course* 


 
 


Assignment* 


 
Assessment Information 


 
Assessment Results** 


 
Outcome 


 
Students 


Assessed (n) 


 
Meeting or 
Exceeding 


Standards (n) 


 
Approaching 
Standards (n) 


 
Not Meeting 
Standards (n) 


 
 
 
 


 
 
 
 
 


Identification of Target Audience     


Articulation of Argument’s Conclusion     


Sufficiency of Argument’s Premises     


Reasonableness of Argument’s Premises     


Assessment Driven Changes to be Made: 
 
 
 
 


*course and assignment information are obtained from the Critical Thinking and Information Management Map on the Assessment Webpage 
**Critical Thinking Assessment rubric must be used to evaluate student work. Include raw data (n).   
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Assessment of Learning Objective (LO) 2: 


• Learning Objective (LO) 2:  Students will develop well reasoned arguments 


 


 
 


Course* 


 
 


Assignment* 


 
Assessment Information 


 
Assessment Results** 


 
Outcome 


 
Students 


Assessed (n) 


 
Meeting or 
Exceeding 


Standards (n) 


 
Approaching 
Standards (n) 


 
Not Meeting 
Standards (n) 


 
 
 
 


 
 
 
 


Statement of Conclusion     


Identification of Alternative Views     


Description of Relevance/Significance     


Assessment Driven Changes to be Made: 
 
 
 
 


*course and assignment information are obtained from the Critical Thinking and Information Management Map on the Assessment Webpage 
**Critical Thinking Assessment rubric must be used to obtain assessment results. Include raw data (n).   
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Information Management Assessment 


 


Definition: The ability to know when there is a need for information, to be able to identify, locate, evaluate, and effectively and responsibly use and share that 


information for the problem at hand. 


 


Assessment of Learning Objective (LO) 1: 


• Students will perform the basic operations of personal computer use 


 
 


Course* 


 
 


Assignment* 


 
Assessment Information 


 
Assessment Results** 


 
Outcome 


 
Students 


Assessed (n) 


 
Meeting or 
Exceeding 


Standards (n) 


 
Approaching 
Standards (n) 


 
Not Meeting 
Standards (n) 


 
 
 
 


 
 
 
 


Access/Operate     


Document Processing     


Email     


Assessment Driven Changes to be Made: 
 
 
 
 


*course and assignment information are obtained from the Critical Thinking and Information Management Map on the Assessment Webpage 
** Information Management Assessment rubric must be used to obtain assessment results. Include raw data (n).   
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Assessment of Learning Objective (LO) 3: 


• Students will locate, evaluate, and synthesize information from a variety of sources 


 


 
 


Course* 


 
 


Assignment* 


 
Assessment Information 


 
Assessment Results** 


 
Outcome 


 
Students 


Assessed (n) 


 
Meeting or 
Exceeding 


Standards (n) 


 
Approaching 
Standards (n) 


 
Not Meeting 
Standards (n) 


 
 
 
 


 
 
 
 


Locate     


Evaluate     


Synthesize     


Assessment Driven Changes to be Made: 
 
 
 
 


*course and assignment information are obtained from the Critical Thinking and Information Management Map on the Assessment Webpage 
** Information Management Assessment rubric must be used to obtain assessment results. Include raw data (n).   
 


 





		CT-IM timeline

		CT-IM Critical Thinking (CT) Rubric -Final (1)

		CT-IM Info Management (IM) Rubric Final

		CT-IM Assessment Report Template





